Early Childhood Education Program Review 2011/2012 

	Indicator

1.0 Industry Trends
	Summary of Key Findings

	1.1 Sectoral Standards and Industry Trends

Review / discuss:

· New or emergent industry / sector themes or issues that may have a potential impact on program positioning

· Industry / sector issues identified by the Program Advisory Committee 

· Recent labour market data or sector reports

· Recent or anticipated changes in occupational standards, level of entry and credential and / or standards of accreditation 

· Program alignment to labour market and sectoral trends 


	See Environmental Scan
Distinct changes that will affect the ECE Profession moving forward:

1. Many new hires within the All Day Learning Classrooms

2. Seasoned staff from within the Child Care sector have left to accept jobs within the School system

3. Child Care sectors have seen programs closed as a result of the implementation of all day Kindergarten. Jobs have been lost.  

4. Child Care programs are retrofitting to include more children in the 0-3yrs of age population

5. ECE’s have been exploring the Early Learning for Every Child Today ( ELECT) or Early Learning Framework document as they strive to update their early learning curriculum 
delivery methods. 

6. ECE’s have had to review and adapt current best practices to align with the Full Day Early Learning Kindergarten Program 

7. Curriculum delivery has significantly changed in the following ways: 

a)  ECE’s need to have a much greater focus on observation of the child/children/environment in order to determine children’s needs and play interests

b) Greater emphasis on understanding development of the child and using that in the overall planning within the program.

c) Curriculum is then designed using this information as a means to guide play experiences and environmental design

d) Greater need to teams to collaborate and design play environments using a team approach

e) Greater emphasis on natural elements within the play environments

f) Greater emphasis in planning outdoor environments

g) Documentation of children’s work to fully understand their learning. 

8. There has been a greater level of accountability to the Government regulators on how programs are delivering high quality care. This includes policies and procedures as well as day to day planning with and for the children.

9. Changes also include the inclusion of extended day programs which the Education Ministry is hiring out to third party agencies. 

10. Future jobs will be opened up when the Provincial Community hubs have been determined in each community bringing together all community services to families.

11. Federal focus on children’s health ( childhood obesity)  has been initiated across the country which will most likely be recognized in some form in the Early Childhood Sector 

12. Possible effects of the Drummond Report are causing concerns in the industry.

Key Issues: See Action Plan

· Considerable need/demand from employers to meet hiring demands. Possible increase in student enrollment numbers, site offerings, Jan intakes and part time study if the placement sites and current curriculum support this  
· Increased numbers of placement for 0 – 3 age group. Are we focusing enough curriculum in that area?
· Considerable review of curriculum to address changes seen in #7
· Childhood obesity needs to be addressed in the curriculum


	1.2  Program Advisory Committee Feedback
Review / discuss:

· Key regional issues identified by the Program Advisory Committee that may not have emerged in labour market data

· The Advisory Committee’s assessment of the response, or capacity to respond, to the above issues or trends 

	As per PAC meeting Nov 4/11

The following questions were sent to the group in advance of the meeting date for discussion: 

1. What are the new trends that you are incorporating into the workplace?

2. How can we make sure that our graduates are job ready?

3. As someone who employs our graduates, what do we need to improve on to make our graduates stand out?

4. What are some of areas that we do well in?

5. What trends do you see across all candidates?

6. Describe the level of technology expertise you expect from our graduates.

7. Identify any key regional issues that may impact the ECE program.
Snap shot of comments: (See Appendix  1 for detailed  minutes)

New Trends:

· Infant mental health issues

· Autism spectrum

· Speech and ESL children

Job Readiness and areas for improvement:

· Continuous lifelong learning concepts

· Flexibility

· Cultural sensitivity and awareness

· Improve communication skills

Areas we do well:
· Theoretical base

· Varied experiences

· High standards

· Knowledge related to dealing with child and family

Trends:

· Know the local areas well and tend to stay committed to employer

· Not as transient as other areas

Technology expertise:
· More and more detailed information required therefore advanced computer skills an asset

· Using blackberries and lap tops

Key regional Issues:

· Mental health and anxiety related issues

Key Issues: See Action Plan
· Increased population of children with complicated diagnosis related to mental health & behavioral issues. Current need for post grad offerings related to these mental health issues. Possible liaison with con-ed
· Less time for training based on the increased hiring demands in the workplace. Are the students job ready? Do they need more independent assessment pieces?

	1.3 Industry Liaison

Review / discuss:

· Program initiatives to maintain involvement with the industry / sector such as field placement supervisions, clinical, faculty renewal, professional learning, other professional affiliations, or community-based projects


	· 3rd semester field placement Interactive Learning with Toddlers and Families, Toddler program that  parents pay for in the community where students are the operators and facilitated by 2 faculty offsite St Luke’s Anglican Church & St. Andrews Presbyterian Church  in Lindsay

· All of the licensed childcare centres in Peterborough including St. Joseph’s at Fleming, Lindsay and outlying areas are possible professional affiliations

· Linda Hudson membership Mentoring Partners open forum – invited attendee (see Linda’s email)
· All field placement evaluators registered ECE and current relevant work experience
· Administration of Early Childhood Program course (on-line) during sem 4. Last 2 days of sem, job fair and presentation of their applied project assignment. Members of the community are invited to participate.
Key Issues: See Action Plan

Do we need to cultivate more placement sites based on possible increased enrollment?
Do we need to cultivate more community based projects?


	2.0 Curriculum Development and Framework
	Summary of Key Findings

	2.1 Curriculum Framework

Review / discuss:

· The program faculty’s approach to, and philosophy of, teaching and learning


	2.1 Program faculty’s approach to, and philosophy of, teaching and learning:

There are two full-time core program faculty and several part-time and non-program specific full-time faculty who teach in the School of Education, Health and Wellness’ Early Childhood Education Ontario College Diploma Program (ECE).  Faculty approach their teaching commitments responsibly, and work from a platform of respect, open communication, continuous learning, and passion for the subject matter.  Hands-on, learner-centered, active learning opportunities, as well as individual and team-based learning activities comprise the core of the curriculum.  The ECE team encourages students to ask questions, to be present and engaged, and to be accountable and responsible for their learning.  The program goal is to produce confident, qualified, graduates who are respectful of others, curious and possess life-long interest in intellectual exploration and discovery.  

Philosophy: Fleming’s ECE philosophy emerges from our college mission and values. We aim for excellence in student learning by providing superior education and applied learning experiences to achieve and maximize the potential of every learner. We strive to prepare flexible, knowledgeable child care providers who can function in a variety of settings in the community.     Our goal is to prepare care providers who facilitate children’s learning using a child-centered, play-based approach to curriculum design and delivery in order to optimize each child’s potential for development.

The following assumptions, beliefs and values inherent in our program contribute to our overall philosophy:

Children: Children are at the centre of our education and ultimately our care provision. Each child exists within the context of a family, a culture, and a community and is distinctly unique. The diverse interests, capacities, and competencies of each child are considered in the planning and provision of developmentally appropriate care.
ECE Learners: Every individual has his/her own unique potential that can be maximized in a supportive environment.  As such learners require accommodation, cultivation, support, and encouragement to achieve their greatest potential. High expectations are placed on the learner to engage in the learning and accept accountability to identify his/her unique strengths and needs. It is a requisite that learners reflect and evaluate their progress to ensure continuous growth and improvement.
Profession: The ECE discipline is practice oriented and aims to facilitate learning and maximize developmental potential of children in a safe, developmentally appropriate, flexible, and responsive manner with consideration of the family and community to which they belong.

Care: Care incorporates two concepts: care provision and care as an art:
· Care Provision:  Care provided by ECEs is delivered with consideration to the parameters of health, safety, and ethical principles. Competent, evidenced based approaches to creating effective learning environments for young children is planned and implemented using a team based approach.

· Care as an Art: Caring is an empathic, relational process in which the aim is to nurture the wholeness of the child while respecting his/her unique needs. Interacting with children and their families requires a responsive approach that is respectful and dynamic.
Guiding behaviour:  Guiding behaviour is a process used by the ECE practitioner to maximize potential and promote optimal development of young children. This is accomplished using developmentally appropriate approaches in the nurture, encouragement, support, facilitation, and structuring of the environment for the child as an individual.
Knowledge Application: ECE practitioners apply knowledge of developmentally appropriate practice and a variety of curriculum models in their observations, planning, and interventions. 

ECE Faculty: Faculty are partners and mentors in the path to maximizing student potential. Faculty facilitate the learning for students so that they can actively participate. Open, respectful communication is paramount to determining the needs of learners to ensure a supportive, individualized approach to each student. Faculty role model expected behaviours of the ECE professional.

Overall program themes: The following themes (not prioritized) have been embedded throughout the curriculum. 

· child guidance

· facilitating learning

· observation and recording

· age and developmentally appropriate curriculum planning

· play based learning

· responsive relationships with children, team, family and community

· communication in verbal written and non-verbal format

· structuring environments to support learning

· health and safety principles and practice

· team member participation

· ethical & legal interactions and interventions

· reflective thought and self evaluation 

Overall practice themes: The following themes are assessed through-out the program in the practice setting
· Curriculum Planning and Practice

· Engaged relationships with children and adults

· Communication

· Health and Safety 

· Professional behaviour and accountability



	2.2 Outcomes from Curriculum Renewal

Review / discuss:

· Key outcomes from the Curriculum Renewal processes of the past few years

· Progress to date in implementing the recommendations arising from Curriculum Renewal

· Success of the changes implemented and the means by which they are being evaluated


	Program: ECE: ​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​​ Coordinator: Mary Lou Lummis  Date 2010/2011

Curriculum Renewal: Analysis and Action Plan Template 

B. Curriculum Strengths and Challenges Having reflected on the indicators shown above, record the overall curriculum strengths and challenges identified by the team, and include rationale where appropriate. 

KPI:  2009/2010 KPI Reports

KPI4 – Graduate Satisfaction with Generic and Vocational Learning Outcomes

Program difference  3.94 %

College difference    2.29 %

Benchmark gap        1.65 %

 KPI8-  Student satisfaction with learning experiences

Program difference  -13.16 %

College difference     1.74 %

Benchmark gap         -14.90

KPI9 Student satisfaction with teachers

Program difference   -14.21%

College difference      1.15 %

Benchmark gap       - 15.36 %

KPI11 Grad satisfaction with program

Program difference    4.54 %

College difference      0.55 %

Benchmark gap          3.99 %

Plans to address differential:

KPI 8:

 Implement informal surveys in class to get an informal picture of specific concerns. Establish priorities from that info in program meetings.  Incorporate CLT in assessing the learning experience.

KPI 9: 

Program meeting to discuss meeting the needs of the students with respect to accessibility, assistance out of class, clear expectations and professionalism.

Results from the faculty meeting held on March 16, 2011

· We discussed the class that was surveyed and recalled that that particular cohort were the first class to graduate under the total revision of the program. This transitional year saw students having to race from their offsite course to the campus for another course which was problematic for faculty and students. There were, and still are, some growing pains so as we evaluate and adapt course material and assignments we hope to see better overall satisfaction results  We would also like to compare previous years KPI’s and next year’s KPI’s to help us in our continual understanding of these Indicators. 

· Faculty assistance: Some faculty stated that they are only on campus for three hours and do not even have an office space ( Frost Campus) They let students know how to contact them and invite them to arrange a meeting time if they require but are not sure how to better address the issue of faculty access

· It was agreed that we will meet as a faculty team three times per year to discuss overall program development, look at individual course content, and evaluate if we are current with course content and delivery. 

· Full time versus part time faculty: We discussed that it is harder for part time faculty to get to know the students and therefore may be perceived as not providing enough feedback or being helpful outside of the classroom.

· F/T faculty remains on leave for fall 2010 & winter 2011 (sessional in place)

· ON-going Evaluation of revised curriculum, initial feedback very positive from students and community

· Occupational Standards for Childcare Practitioners has been revised, emphasis on special needs. See action plan - spring/summer projects below

·  Intro to Exceptionalities course has been split from shared EA and will need complete development. See action plan - spring summer projects

· College of ECE is revising their standards – will need to address embedding in curriculum upon their completion

· No current part time Frost ECE – see action plan

· Address team dynamics within the program faculty

· Organizing placement was on-going challenge. Contract faculty member  now dedicated to this function for semester one only (1 day a week) and that is working favorably

· Block placement remains a coordinator function – considerable planning challenge (2 day workshop, prepping and planning)

· Mentoring in Pairs involvement with Fleming College and community is in its completion stage. Government funding is an issue

· April 2011, 4 Counties Childcare Conference is scheduled on take place on campus.

· Family Gala (City of Kawartha Lakes) Frost campus student volunteerism and coordinator  involvement

· New coordinator  in place for Aboriginal Emphasis Initiative (GAS) see action plan

· First offering of Administration of Preschool Programs entirely on-line

C. Action Plan 

Identify priority action accompanied by rationale plan for upcoming year, indicate who will be responsible, and specify timelines for activities. 

(generally evaluate all course with curriculum modification)

Specifically:

Evaluation the necessity of part time status option at Frost. Done

4 Counties Childcare Conference: Not Applicable

Solicit student involvement in the Children’s health in the environment to participate in a workshop on the greening childcare

Identify 2 students work with the conference lead Trish Bucholtz (Raising the Bar co-ordinator) to help organize conference and encourage fellow student involvement

Co-ord will take a lead role in this activity

Evaluate Child Development 2 - Specifically the relevance of the infant course content to ensure it is prioritized. School age component is evaluated with provincial standards and guidelines as well as a review of resources used ( text) There will be a complete overview with attention given to assignment connections to the Toddler program, review of the assessment elements, course text , standards of course material and lecture notes. Done

Interactive Learning with Toddlers and Families 

Weeks 1 - 4 Interactive Learning with Toddlers and Families will be evaluated to ensure that toddler development is taught and that students are prepared to fully understand the developmental issues of this age group.  We will also be reassessing how students are prepared for week 5 of the Toddler program using a variety of methods. This will be designed and information around this program will be provided for the students prior to start up. Done

Update course outlines for field practice 4th semester and eval tool,  on-going

Ensure learning outcomes match the delivery of the weekly course plans-ongoing  with CLT and Dean (consider continued auditing of courses)

Consider Aboriginal Emphasis Option as a value add- work continues with new GAS co-ord to address this emphasis.

Evaluate success or challenges of on-line Admin of Preschool

Spring/summer projects:

New course to replace: Intro to Exceptionalities: 1 hr lec and 2 hr sem. To be completed by end of summer. Develop course outline, learning sequence, lecture notes and seminar activities. Also choose a textbook- Mary Lou Done

Occupational Standards are revised: ensure that the standards are embedded into all of the courses to make sure the students are meeting the standards for graduation.- Heather Done

Revise the Child Care Curriculum II course and the assessment elements- Linda Done
Assess the full operations of the Interactive Learning with Toddlers and Families including the operational methods, the assessment methods, the introduction to students, the evaluation methods, the grading criteria ( pass or fail field practicum experience course or a graded % based course as it currently is)  Linda, Mary Lou and Julie Done

Review the Inclusive Programming for Young Children course to determine if the course material is repetitive, if a portion of it can be delivered in a more practical manner( Toddler Program curriculum ). We will also be reviewing the course resources and how the material is currently being delivered in the classroom. Assessment elements will also be reviewed. Linda, Julie Dotsch and Mary Lou  

Course Assessment Mapping: We would like to map out the assessment elements for each course in each semester so we can begin to  understand student’s overall work load  Heather

Ongoing:

· Incorporate updated philosophy into each course that aligns with College of ECE & new best practices, ensuring we are teaching what we support

· Review alignment of field placement (block) with theory courses (leveling, require CLT involvement)

· Work with agencies to help them understand our current curriculum & the changing purpose of placement practice (testing their theoretical knowledge as it can enhance child learning) 

D. Deferred Actions

Record long-term plans or issues that will need to be monitored, researched, or deferred for future action.
For the past two years several faculty in the ECE program have been attending professional development training and discussing the concept of connecting children to the natural world. We believe that this is crucial to children’s healthy development and that early learning and care programs have not engaged in the science and culture of how this can be done effectively. 

It is the intent of the Early Childhood Program at Fleming to engage in a process to procure a post graduate certificate program to support trained professionals in how to explore and live with children using the natural world as the educator.  We also believe that this initiative will advance the health of children’s environments and promote healthier choices in environmental design as well as the choosing of children play materials. 


	2.3 Curriculum Map

· Review the Program Curriculum Map and discuss the extent to which there is alignment of vocational and course outcomes

· Review / discuss the distribution and progression of Vocational Learning Outcomes, Essential Employability Skills, and General Education themes across the curriculum.

      Submit an updated curriculum map as an attachment.
	The current (Nov 2009) and updated (April 2012) curriculum maps can be accessed through the CLT shared folder at the following location:

S:\shared data\CLT\School of Education, Health and Wellness\EH&W_SCHOOL_PROGRAMS\Early Childhood Education\Program Curriculum Map

The distribution and progression of Program Vocational Learning Outcomes (VLOs) and Essential Employability Skills Outcomes (EESOs) were reviewed and discussed during program review meetings that were scheduled from September 2011 to April 2012.  The ECE program faculty mapped the courses to the existing ECE Program VLOs and EESOs.  The current/existing ECE VLOs are currently being reviewed and revised at the provincial level and have not been distributed.  The map will be revised once the new ECE program VLOs have been received. 

The updated (April 2012) curriculum map is included as an attachment to this document.  


	2.4 Curriculum Sequencing

Review / discuss:

· The extent to which course content, levels of learning, and assessment methodology are successfully sequenced and aligned between courses and across semesters
	The ECE Faculty met during the Fall 2011 and Winter 2012 terms to review and revise current course descriptions, course aims, course learning outcomes, levels of learning, course sequencing and course assessments. The changes have been captured in the “Suggested ECE Curriculum Changes for September 2012” document which is stored at the following location:

S:\shared data\CLT\School of Education, Health and Wellness\EH&W_SCHOOL_PROGRAMS\Early Childhood Education\Program Review Template & Report\Suggested ECE Curriculum Changes for September 2012.

The Suggested ECE Curriculum Changes for September 2012 is also included as an attachment to this Program Review document.  

The ECE Faculty have identified which courses will be revised and have listed these in the Action Plan to inform future work loading.    

	2.5 Delivery Mode

Review / discuss:

· The primary modes used to deliver curriculum such as lecture, seminar, lab, applied project, field camp and web based or hybrid courses

· The rationale for, and appropriateness of, these delivery modes in relation to program learning outcomes
	Curriculum in the ECE Ontario College Diploma is delivered in lecture and seminar mode, field practice and one online course.  Based on discussions during the ECE program review process, program faculty have decided to eliminate lectures and conduct each course in a two-hour seminar format / mode beginning in September 2012.  Students will continue to participate in field practice /applied learning activities in semesters two, three and four and will continue to participate in the online course in semester four.   Students will continue to interact with the current Learning Management System (LMS), WebCT to access course notes, complete tests and activities, engage in online discussions, retrieve course support resources, and access their course grades.  Students are required to complete oral presentations, and courses include group work, as well as individual written submissions and self-reflection.  Videos, other media and guest speakers are employed where appropriate.   

The rationale for the change to seminar mode stemmed from the desire to model learner-centered education or the ECE model of “play-based education”.  Faculty are revising their course delivery format to empower their students for personal success.  Faculty want to ensure that students

· are fully engaged in their learning; 

· benefit from technology-rich learning environments; and 

· develop the competencies and skills required for the future, both for the workplace of tomorrow, and to enrich their lives as individuals and citizens (OECD, 2008). 

In order to focus on the needs of the learners, a significant shift in the current learning model is required.  The essence of the shift is the need to move from a teacher-directed to a learner-centered educational model.  The flexible, analytical, engaged and motivated graduate who will succeed in the 21st century is not the product of a learning environment where teachers take centre stage and students passively receive and recite information.  The business of learning belongs to the students, and as such, must focus on the learner, with the teacher providing valuable supports, resources and facilitation.  The shift affects learners by

· engaging them in the identification of problems to be solved through learning; 

· researching and creating information to solve those problems; and,

· analyzing the world they live in.  

Students develop collaborative skills as they reach out to peers and resources in the school, the community and beyond to complete real-world projects that are relevant to their own lives.  True engagement of learners prepares students to be the lifelong learners demanded by the 21st century.  

In a teacher-centered environment the teacher’s ability to explain (transmission), largely determines how well a student will understand the subject matter.  Learning thus occurs on an individual basis.  Typically, the teacher-centered model makes it difficult for students to develop higher-order thinking skills such as analysis, evaluation and synthesis because these skills cannot be acquired by direct transmission.  

In the learner-centered environment, understanding comes from applying knowledge in a social context.  Students are encouraged to exchange ideas among themselves, with their teachers, and with their community.  The teacher acts as a facilitator, providing necessary help and direction.  Strategies for learning include case-based and problem-based learning, projects, peer teaching, and group work (Fardouly, 2001).  In this way, learning activities greatly encourage the learners to develop the skills for learning, [lifelong learning skills] a term formally known as “metacognition” (Flavell, 1979).  Meaningful and purposeful learning is situated in an authentic context where technology is used to empower the individual learner and to enrich the learning process.  

The ECE program curriculum is informed on a continual basis by provincial ECE committees, changes in ECE legislation, program alumni, ECE Program Advisory Committee members, employers, placement contacts and current students.  The consistent message from these sources suggests the importance of producing graduates who can communicate in both oral and written formats, work both collaboratively and independently, anticipate and solve problems, take initiative, and be collegial.  The ECE program places a high degree of emphasis on the development of both the requisite skills and the transferable skills that will enable students to succeed.  Thus, learner-centered delivery methods and educational opportunities that include practical applications, team-based learning, independent reading and research are used extensively within the program.  


	2.6 Evaluation Methods

Review / discuss:

· The program approach to learning assessment

· The balance and frequency of assessment types across the curriculum and their appropriateness to course / vocational outcomes
	As indicated in section 2.4 above, the ECE Faculty met during the Fall 2011 and Winter 2012 terms to review and revise current course descriptions, course aims, course learning outcomes, levels of learning, course sequencing and course assessments.  The faculty are also discussing ways to integrate assessments between and amongst courses.   The changes have been captured in the “Suggested ECE Curriculum Changes for September 2012” document which is stored at the following location:

S:\shared data\CLT\School of Education, Health and Wellness\EH&W_SCHOOL_PROGRAMS\Early Childhood Education\Program Review Template & Report\Suggested ECE Curriculum Changes for September 2012.

At the beginning of each semester the ECE program faculty will meet to chart all the semester assessment due dates to assess the balance and frequency of assessments across each semester.  A copy of the ‘Program Assessment Summary Map’ template can be found at the following pathway:

  S:\shared data\CLT\Work in Progress(Tracey and Cris)\Pauline\New template Forms\Program Assessment Summary Map.

A copy of the template has also been attached at the end of this document.   

	2.7 Curriculum and Diversity

Review / discuss:

· Program strategies that support student diversity and promote understanding of diversity, including program culture / climate, curriculum content and approaches to teaching and learning


	The program faculty recognize the importance of cultivating an awareness of and sensitivity to diversity.  Diversity across the curriculum will be considered a priority in the action plan.  Feedback from the ECE Program Advisory Committee identified potential concerns related to ESL families and communication challenges that required review.  




	2.8 Credentials Framework

Review / discuss:

· The Ontario College Credentials Framework and the extent to which the program aligns with the provincial standards

· The program’s current admission requirements and their suitability in relation to program rigour and student preparedness
	a) ECE Program Vocational Learning Outcomes:

The complexity of knowledge and the vocational outcomes reflect the level of learning required to meet the standards of an Ontario College Diploma (ECE).  Graduates have a wide range of knowledge, skills and abilities in all areas of ECE and they are well prepared for entry-level positions.  

ECE graduates will have taken three General Education courses during their four semesters, which is in compliance with MTCU requirements and Fleming College policy.    
ECE graduates will have spent over 700 hours in field practice where they progressively and actively applied theory to practice in a variety of early learning and care environments.     

ECE graduates will have created, designed, developed and implemented a number of age and developmentally appropriate experiences for children in a variety of early learning and care environments.   

b) Essential Employability Skills Outcomes

The essential employability skills are addressed at the appropriate level for an Ontario College Diploma.  Graduates will have achieved the fundamental personal management, teamwork, communications, problem solving and critical thinking skills to enter and progress in their careers.  Graduates will have also been introduced to several techniques to manage their own professional development.  

Graduates have been acquainted with the Occupational Standards for Early Childhood Educators as well as other pertinent legislation to understand the limits of their own knowledge and skill level and an appreciation of the methods and techniques in early learning and care environments that they are not qualified to employ.   

Current minimum admission requirements include OSSD with the majority of credits at the College (C) and Open (O) level, including:

· 2 College (C) English courses (Grade 11 or Grade 12)

When (C) is the minimum course level for admission, (U) or (U/C) courses are also accepted. 

If an applicant is 19 years of age or older before classes start, and he or she does not possess an OSSD, the applicant can write the Canadian Adult Achievement Test to assess eligibility for admission. 

 Students who start in January are required to attend classes over the summer semester. 

Results of the annual Accuplacer literacy testing of all incoming students places 33% of the ECE student requiring remediation upon entry to the program. Faculty are continue to discuss the introduction of additional testing or academic upgrading that may be necessary for students to participate in to meet specific program and/or course requirements.  

	2.9 Learning Pathways

Review / discuss:

· Recent or anticipated initiatives that promote student pathways including high school articulations, dual credit, program laddering, dual diplomas, and university transfer, articulations, and partnerships
	The following initiatives provide additional pathways for students:  

· University Transfers and Articulation Agreements – The ECE program has numerous articulation and /or transfer agreements in place, many of which offer degree completion options for students. Graduates are eligible to transfer into any of the following universities:  Athabasca University, Griffith University, Queensland, Australia, Ryerson University, University of New Brunswick, and the University of Ontario Institute of Technology
· Faculty will be discussing the inclusion of Dual Diploma and Partnership opportunities for post-secondary students and the program.   


	3.0 Student and Graduate Satisfaction
	Summary of Key Findings

	3.1 Formal Measures of Student and / or Graduate Satisfaction

Review / discuss:

· Key Performance Indicator results for the program with a focus on #s  4, 8, 9, and 11

· Program status and positioning in relation to the KPIs of other programs of a similar type (where applicable)

· Feedback and summary report from Learning Support Services (LSS) summary 

· Themes or issues emerging from a review of course evaluation summaries 


	UPDATE: 2012 KPI Reports-Benchmark Gaps
KPI 4 – Graduate Satisfaction with Generic and Vocational Learning Outcomes

Program 88% B, 99%-F
College 87% 

System 94% 
Benchmark Gap -3.9 B, 4.7-F

KPI 8-  Student satisfaction with learning experiences

Program 51% B, 91%-F

College 82% 
System 89% B
Benchmark Gap -20.6 B, 11.3-F

KPI 9 Student satisfaction with teachers

Program 60% B, 70%-F

College 76% B
System 78% 

Benchmark Gap -3.5 B, 6.8-F

KPI 11 Grad satisfaction with program

Program 89% B, 100%-F

College 83% B
System 92% 

Benchmark Gap -22.2 B, -13.1-F

Key Issues: See Action Plan
There are distinct issues present in the program and will be addressed in the revisions to the curriculum.

	3.2 Other Measures of Student and Graduate Satisfaction

Review / discuss outcomes from:

· Student or graduate focus groups 

· Student Advisor observations / reports

· Formal or informal discussions with students and graduates such as class councils, class representatives, individuals or delegations

· Debriefing sessions following a field placement, clinical placement, or practicum


	Graduation Rates

2012-Brealey-58% Frost 58%

2011- Brealey-53% Frost 53%
2010 - Brealey: 48 % Frost: 48%

2009 – Brealey: 62% Frost: 62%

2008 – Brealey: 52 % Frost: 52%

2007 – Brealey: 61 % Frost: 61 %

2006 – Brealey: 57 % Frost: na
· Consistent weekly check in during field placement 1 with respect to student satisfaction
· Placement 3 (Toddler Program) reconvene for 2 full days at end for evaluation (with parents and students) and wrap up. 

· Periodic informal conversation as needed with students throughout the semesters.

Key Issues: See Action Plan

Future school plans for student participation Focus Groups with the following discussion points. 

1. Do you feel the topics presented in this program provide you with “real world” examples that you feel are relevant to your future career path?

2. Do you feel that the computer and electronic media skills presented in the program will be of use to you in your future career path?

3. Are the program’s expectations relating to math skills appropriate for your chosen career?

4. What course delivery methods would you like to see in your program?

5. What course resources do you need to succeed?

6. How do you see these being provided to you?

7. Thinking back to the feedback that you received on your assessments, did the feedback help you to know what you did well and where you need to improve?

8. Tell me, what your expectations are of instructors for out of class assistance?

9. If you could change one thing about the program, what would it be?

Focus Groups and survey completed to further drill down into issues of retention and students satisfaction. 
An analysis of the responses indicated that students were happy with the topics and information presented in the curriculum. They enjoyed the “Play” book and felt that real world examples were given to assist them in their learning. They had difficulties with the level of computer skills in the program and had difficulty understanding the rationale for its inclusion in the curriculum. Nor could the students understand the need for math in their curriculum. They suggested more online opportunities, group work and movement to get people involved with the learning. The students appreciated the feedback that they were given and would appreciate more. The students did feel that the program gave them what they needed to succeed. 


	4.0 Employment Trends
	Summary of Key Findings

	4.1 Employment

Review / discuss:

· Graduate employment statistics over the last few years, including those of students employed in the field, in a related field, outside the field, or unemployed, and any emerging patterns in this data 

· Student preparedness for entry-level positions

· Emergent employment trends such as new types of positions, changing job market, regional distinctions, changing employer profile, or emerging skill shortages

	· See Grad Report (Appendix 4)

See Environmental Scan

· Overall employment rate is 87 % with 80 % working in related employment. The system total is 93 % and the College total is 57% (in related field). 
· School Board are hiring large % more of ECE graduates to staff the all day every day learning in junior kindergarten , senior kindergarten programs
· Concerns related to the ability for the college to produce numbers of graduates and for the graduates to be job ready in the current market
· Before and after school care centers are also involved in this equation.

· Currently feedback is they are prepared for entry level positions. This interpretation may change based on the needs in the community. PAC feedback indicated that new employees generally would be “shadowed” for 2 years before be placed in a classroom by themselves. This situation may change in the near future.

Key Issues: See Action Plan

· As per section 1, meeting the increased demand for graduate ECE


	4.2 Other Graduate Destinations

Review / discuss:

· Alternative graduate destinations such as further education, international opportunities, volunteer service, or other experiences
	See Environmental Scan
· Further education into graduate studies 
· International field placements (Africa, Trinidad, Mexico and Jamacia for example) 


	5.0 Strategic Positioning
	Summary of Key Findings

	5.1 College Alignment

Review / discuss:

· Program alignment with college priorities such as vision, mission, values, strategic plan, academic framework, and the educational mandate, and / or academic priorities of the School 
· Opportunities for new program initiatives based on Program, School, or community strengths and alliances
	Vision

Students succeeding through personalized

learning. Innovation and achievement

powered by people.

Mission

Fleming champions personal and career

success through applied learning. We

contribute to community success and

environmental sustainability through

programs, services and applied research.

Values

The student learning experience is our first priority.

We value people and community.

Fleming is committed to a sustainable future.

We are inspired by Sir Sandford Fleming to innovate with vision and implement with excellence

College Strategic Priorities

1. Achieving Excellence in Student Learning.

2. Providing Superior Services and Facilities.

3. Leading in Sustainability.

4. Growing with Positive Results.

5. Building Community Success.

6. Developing the Fleming Working
What it Takes to Succeed

· Experience working with young children

· Well-adjusted, grounded personality

· A good sense of humour and imagination

· Patience

· Empathy

· Creativity

********************************************************************

Operational Planning and Performance Review

Priority  #1       Achieving Excellence in Student Learning

Objective 1.2:
a) Implement multifaceted retention strategies for ECE & MST

Measurement:

a) Implementation of retention strategies  for ECE and MT; monitor for any identified programs in future

Objective 1.4:

Develop and implement Core Promise Work Plan (Student Success)

Measurement:

a) Implement KPI Student Engagement strategy at the school level for identified programs .  

b) Participate in the College  KPI improvement Plan, which includes: 

i. School task team to review course materials through a college-wide approach

Continue with curriculum renewal and program review processes & plan

Priority #3 Leading in Sustainability

Objective 3.1 

Enhance faculty and staff understanding of sustainability (Part I)

Measurement:

a) Continue to address and implement school level recommendations from H. Knibb workshop at regular school meetings

Pursue STARS silver rating at school and college level

Priority #5      Building Community Success

Objective 5.1 
a) Continue to enhance external partnerships

b) Centres of Learning Consortium (CLC) member 

Implement decision and subsequent plan for Child Care Centre (and Hub, if applicable)

Measurements:

a) Continued relationship building with health and educational partners regarding placements and contract training (local school board(s), CELHIN, major hospital partners, CCACs, Community Health Centres); establishment of at least one resultant ‘partner project’; CK as active member of Provincial Heads of Health Sciences’ executive committee. Pursue possible partnerships with D. Pellizzari & the Peterborough Public Health Unit.    Meet the new Chief Nursing Officer at PRHC.

b) RFI submission to MOHLTC regarding: ‘Long-term care homes as Centre of learning: a teaching home model for Ontario’.

Implement decision and  plan for Child Care Centre with or without Hub.

 

	5.2 Competitor Programs

Review / discuss:

· Key parallels and differences between this program and those of its closest competitors, where applicable

· ’Value-added’ program distinctions and their attractiveness to prospective students
	See Environmental Scan

Competitor programs publicly & privately funded (Appendix ) include:

· Ontario College programs 

· Private College programs

The attractiveness to prospective students partially centers around Fleming College itself. Our small college environment is within close distance to the G.T.A. and has a real appeal to students. They find the atmosphere supportive and less overwhelming than a large GTA college, but are not sacrificing their social obligations and opportunities by moving to Peterborough.



	6.0 Enrolment Trends
	Summary of Key Findings

	6.1 Demand for the Program 

Review / discuss:

· Patterns in the number of program applicants, qualified applicants, and actual registrants over the past 6 years

· Changes, if any, in the student demographic profile, including level of maturity, diversity, prior knowledge, technological literacy, work experience, and expectations 

· Impact, if any, of this changing student profile on program curriculum 
	· There are considerably more direct students registering than non-secondary, predominantly in the under 21 years-of-age demographic who are predominantly female gender at the Brealey campus. The Frost campus shows more indirect students. (Appendix 6 )

· Higher percentage of students with identified learning needs who requiring support. Data from Accuplacer Testing indicates these students in the lowest percentile with respect to literacy. This information would support the data below in 6.2 related to retention
Key Issues: See Action Plan

· high attrition rate and challenging Accuplacer Testing results. The additional support Communication course is new this year. Will need to assess the effectiveness of this remediation and determine if any additional action is required to support students



	6.2 Student Progression

Review / discuss:

· Patterns of student success and retention on a semester by semester basis over the last six years

· The effectiveness of any strategies adopted to improve student success and retention 


	Retention of students from semester to semester 
Brealey:
· Retention from 2006 – 2010 indicates an average retention for the following semesters

· Sem 1 – sem 2 : 75%

· Sem 2 – Sem 3:  64% 

· Sem 3 – Sem 4:  93%

· The program generally has a higher attrition/fail rate in earlier semesters. Students enrolled in Sem 4 have almost a 100% success rate.

Frost:

· Retention from 2006 – 2010 indicates an average retention for the following semesters

· Sem 1 – sem 2 : 74%

· Sem 2 – Sem 3:  70% 

· Sem 3 – Sem 4:  81%

· The program generally has a higher attrition/fail rate in earlier semesters. Students enrolled in Sem 4 have almost a 100% success rate.

· Toddler Program: teamwork that creates a community of learners to support each other
Key Issues: See Action Plan

· See comments from 6.1




	7.0 External Relations
	Summary of Key Findings

	7.1 Alumnae 

Review / discuss:

· The type and range of alumnae involvement in the program

· Current and future strategies to engage alumnae in the program 
	· Co-ord is an alumnae of the ECE program.
· Many current part time evaluators and staff are ECE graduates and are working within the ECE community
Key Issues: See Action Plan

	7.2 Community Relations

Review / discuss:

· Significant partnerships, relationships, connections, or offers of support from the community that help to enrich the program and the student experience

· Faculty, staff, and student involvement in volunteer projects and events
· Contributions to the not for profit sector such as committee or board service by program-associated faculty and staff 
· Community recognition in the form of student bursaries, awards and scholarships 


	The following awards are available to students at both campuses
St. Barnabas Nursery School Award

Presented to the outstanding graduate in the ECE Program who demonstrated a compassionate and professional approach in field placement, combined with solid academic achievement.

Strat-MacLean Child Care Centre Award

Presented to a mature ECE Program student who balances school and home and performs academics and field placements to a high level of excellence.

Janet Castle Memorial Award

Presented to an ECE Program graduating student with strong academic achievement, portraying advocacy and community involvement

Early Childhood Education Program Faculty Award

Presented to a second year ECE Program student who has demonstrated commitment and motivation as exemplified by academic performance and service to the community through field work.

Early Childhood Education Program Faculty Award

Presented to the first year outstanding student in the ECE Program

Omemee Children’s Centre Award

Presented to a student in the ECE Program who has demonstrated significant professional and personal growth and development along with a strong compassion for children and families he/she serves.

Emergent Curriculum Award- Kawartha Child Care Services

Presented to a student in the ECE Program who demonstrated solid understanding and passion for a child-centered emergent curriculum

Peterborough Family Resource Centre Award

Presented to a graduating student of the ECE Program who completed a field placement at Peterborough Family Resource Centre and demonstrated leadership skills, team building ability and strong commitment to supporting families.

Volunteerism:

· Students assignments relevant to projects (ie: experience for school age children, children’s health in the environment, recycling) and are sharing the results with the licensed childcare centers

· Home and Garden Show in Peterborough, asked to set up a children’s area for supervision

· Regular attendance of students at Fleming’s Open House

· Jamaica self-help: church organization that build schools and villages in need

· Africa – church mission field placement again village in need

	7.3 Program Advisory Committee

Review / discuss:

· The distribution of Committee membership by constituency, sector, and / or region

· The vitality of the Committee such as the frequency of meetings, and members’ level of participation, engagement, and turnover

· The extent to which Committee operations are aligned with the Fleming College Advisory Committee Orientation Manual and Advisory Committee policy.

 
	ECE  Advisory Board Membership (Appendix 7 )

· Distribution of committee membership with representation from  a variety of City of Peterborough Day Care services,  Nursery Schools, District School Boards and Fleming College faculty

· Participation of student representation

· Established questionnaire for recent meeting and agendas are provided for all meetings in advance

· Meet generally twice a year

· Minutes are taken and distributed after each meeting.

· Committee operations align entirely with the PAC policies


	8.0 Program Resources 
	Summary of Key Findings

	8.1 Human Resources 

Review / discuss:

· The number and distribution of all faculty, technicians, and technologists associated with the program including full-time, part-time, sessional, and cross-appointments

· Profile of the Dean, faculty, and staff associated with the program including cumulative credentials, scholarship, work-related and teaching experience, and expertise in education 

· Significant faculty or staff accomplishments such as professional recognition and awards, achievement of credentials, and appointments

· Contributions to the professional community or industry by program-associated faculty and staff including board / committee service, research, and presentations / publications

· Current staffing levels for the program in relation to program 

      numbers, curriculum, delivery      modes and areas of specialization /  generalization

· Hiring priorities over the next few years based on the above

· Current professional development and renewal plans in relation to program or student needs 

	Dean:

Credentials: B.Sc. (P.T.), M.Sc. (Physiology)

Work related experience: Clinical practice (specialty in cardio/resp care), University of Toronto 5 years, Ass’t Professor, Dept. of Physical Therapy, Self employed: education & consulting, Clinical Practice Guidelines, SSFC: Professor, Curriculum Lead, Coordinator, ATL, Dean

The 2 full time and multiple part time faculty associated with the ECE program offer impeccable credentials and expertise. The current coordinator is a part time faculty member(Appendix ).

1 F/T

 Credentials:  

 B.A. Psychology Trent University 2002, ECE Diploma Centennial College 1978
Work related experience:  

Past Coordinator of ECE Program & current Professor EH&W Fleming College

Past Coordinator SSW (Frost for mat leave replacement)
Staff Person - Kinark Child and Family Services, Peterborough ON (supervised Access Program)

Student Advisor in Academic Upgrading/part time instructor Fleming College

Supervisor -  Omemee Children’s Centre

Parent Education/Childcare Information Coordinator – Family Resources for Victoria County, Lindsay

Consultant – Child Development/Education Material
Supervisor – Magic Rainbow Children’s Centre, Fenelon Falls

Scholarship: 

Various related professional development conferences and workshops including: 

First Aid and CPR training







W.H.M.I.S. Training February, 2000

National Crisis Prevention Training February , 1997

Association of Early Childhood Educators of Ontario Conference Delegate, May 2004, 2007

Second Step: A Violence Prevention Curriculum, March 2007

2 day training in Lindsay, ON.

Aligning and Building Curriculum : Training for building inquiry based curriculum design for college students, October 2007

Devereux Early Childhood Assessment Program for Preschoolers:

Promoting Resilience in Preschool Children, February 2008                                                                         

Environmental Health and Green Practice in Child Care, October 2008 

Outdoor Play Environments, October  2009 

Reflective Teaching: Learning Together with Young Children, March 2011

Improving Health for Children: What Works, June , 2011

Other Recognitions

Association of Early Childhood Educators of Ontario Certification:
Provincially Certified Early Childhood Educator,  May 1994

Membership Status- Current

Awards:.

Nomination for the Pascal Award of Excellence In Teaching, Fleming College, May  2007

2 F/T

Credentials

Bachelor of Arts-Psychology     Trent University       1974

ECE diploma                              Ryerson University 1968

Work Experience

43 years of teaching experience in ECE

Member of College of ECE

P/T Coordinator

Credentials

ECE diploma           Fleming College        1995

Bachelor of Art        University of Guelph   1971

Work Experience

ECE Coordinator    Fleming College                        2011-present

ECE Instructor        Fleming College                        2005-present

College Evaluator   Fleming College                        2005-present

Supervisor              Omemee Child Care Center      2000-2008
Day Care Worker    Omemee Child Care Center     1999-2000
Day Care Worker    City of Peterborough                 1996-1999

Children’s Services City of Peterborough                  1995

Related Training

A wide range of professional/teaching related certificates such as webinars and course development workshops 

Key Issues: See Action Plan

Hiring Priorities: 

· Anticipated hiring needs related to anticipated employment requirements in the profession and full student complement.  May see increased need related to increased part time employment. 

	8.2 Physical Resources

Review / discuss:

· Program costing information

· Scope of current program resources such as laboratory equipment, software, library holdings, or tools essential to or which enhance program delivery or student learning

· The adequacy of above resources in the context of program outcomes, program currency, and student numbers

· Program specific external revenue such as sponsorships, grants, donations or gifts-in-kind

· Other externally generated revenues, if applicable
	Program Costing Data: 

2011/2012 ECE F
Revenue: $ 213638
Contribution =   17%

2011/2012 ECE B
Revenue: $  734891
Contribution =  39%

Key Issues:

· The program currently rents space to provide the Toddler Program at local churches in Lindsay and Peterborough as there is no appropriate space available at either campus. With the suspension of the Lindsay program in 2013, there will be no need for this expense, however, the Peterborough need continues. 
· The financial contribution of the ECE Frost program is unsustainable in the future, that and the Frost vision, necessitated the need to suspend the program.


Recommendations and an Action Plan that reflects the program’s priorities and its capacity to achieve them. 

	Program Review Action Plan


	Responsibility
	Timeframe

	Recommendations:

Recommendations from Section 2.0 Curriculum

· Revise the April 2012 ECE program Curriculum map 

· Review the feasibility of adding the Aboriginal Education Option

· Delete FLPL 120 and FLPL 122 

· Add a portfolio workshop to EDUC 21, have students create an ECE philosophy and include how it evolves over the 4 semesters. 

For course revisions, see ‘Suggested ECE Program Curriculum Changes for September 2012’ document.  Consider also the addition of Professionalism, ECE Occupational Standards, Abuse, how to function at College level, importance of being a Reflective Practitioner, Preparing for Professional Success workshop could be added to beginning of sem 1 and start week one of semester later, ie the full week in Sept.

· Revise EDUC 4  Play Based Learning
· EDUC 84 Early Childhood Development I (ages 0 – 6)

· Revise EDUC 21  Foundations in Early Childhood Education
· Revise FLPL 121  Strategies for Field Practice I
· Revise FLPL 123  Field Practice I
· Revise EDUC 22  Guiding Young Children’s Behaviour
· Revise EDUC 85   Observing and Assessing Children
· Revise EDUC 87   Children’s Health and the Environment (move to sem 2)
· Revise EDUC 116  Building Inclusive Environments (move to sem 3)
· Revise EDUC 88   Early Childhood Development II (ages 7 – 12)
· Revise EDUC 89   Advanced Play Based Learning 
· Revise EDUC 90   Interactive Learning with Toddlers and Families  
· Revise EDUC 91   Working with Families in an Early Childhood      Education Setting
· Revise EDUC 001  Administration of Preschool Programs (online) 
· Revise FLPL 058  Field Practice II
· Revise FLPL 059  Field Practice III
· Create Orientation Workshop

· Offer Dual Credit opportunity

· Discuss feasibility of a ‘Bridge’ / Fast-track program for Educational Assistants working in the field to become ECE qualified.  

· Discuss and develop online fulltime and part-time ECE courses, certificates and diploma opportunities for people who are unable to attend college. (NOTE: all Loyalist ECE diploma is offered through Ontario Learn Chris Reher- Pauline Smiley meeting June 20, 2012)
· Discuss and develop the Aboriginal Emphasis Option for ECE program students.  

· Create a Program Page/Community of Practice Go-To Webpage/Blog, include an online checklist of all docs students need to have in place for placement, also include Placement Manuals, Field Practice page
· Add new Marketing write-up developed by Linda Hudson to the Fleming Website.

· Evaluate the success and challenges of the online sem 4 Admin course.

· Add online components to all semesters so that students are better prepared to take Admin online course in sem 4

· Need to spend time on JK and SK content
· Embed inclusion and diversity in all courses, activities and placements

· Discuss and create an ECE program policy for exemptions and PLAR

· Review pre and co-requisites for all courses in all semesters.

· Ensure all changes to program are reflected on college website calendar

· Are we using guest speakers appropriately?  Are there ways to do things differently? 

· Discuss, devise and implement Retention Strategies.

· Discuss and create a KPI improvement plan

· Discuss and devise a plan to offer support to ECE people currently in the field to get ECE credentialed.   
· Create a Children’s Mental Health Certificate for Continuing Education
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Program Curriculum Map
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EDUC21Foundations in ECE1111111111111111111

EDUC84Early Childhood Development I (ages 0 to 6)1111111111111

General Education Elective (Aboriginal History and Culture - Option)

SOCI36Introductory Psychology (Mandatory Gen Ed)1111111111

COMM79Communications for CDH1111111

COMP345Introductory Computing (NEW format in Sept 201211111

EDUC4Play Based Learning111111111111111

EDUC85Observing and Assessing Children11111111111111

FLPL123Field Practice I11111111111111111111111

FLPL121Strategies for Field Practice I1111111111111111111

EDUC87Children's Health and the Environment11111111111111111

EDUC22Guiding Young Children's Behaviour1111111111111111111

General Education Elective

EDUC 88Early Childhood Development II (ages 7 to 12)111111111111111111111

3EDUC116Building Inclusive Environments1111111111111111

COMM2Communicating at Work1111111111

EDUC89Advanced Play Based Learning1111111111111111111111

EDUC90Interactive Learning with Toddlers and Families111111111111111111111111

EDUC91Working with Families in an ECE Setting111111111111111111

General Education Elective

EDUC001Administration of Preschool Programs (online)11111111111111111111

FLPL058Early Learning Practicum II111111111111111111111111

FLPL059Early Learning Practicum III111111111111111111111111
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