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APDC/ASA EXECUTIVE SUMMARY TEMPLATE 

FOR PROGRAM REVIEW



The Executive Summary will be presented to the Academic Planning and Development Committee and the ASA Committee of the Board of Governors for information and feedback.	 

 

		SUBJECT:

		Haliburton School of The Arts, Expressive Arts Graduate Certificate Program Review Report 



		 



		PRESENTED BY:

		Sandra Dupret (Dean) and Fay Wilkinson (Coordinator)



		ACTION:

		For Discussion / Information  







SOURCE

•	Fleming’s Quality Assurance Process (College Policy 2-207)

•	ASA Committee mandate (Board Policy 1-102J) to conduct reviews of existing programs of instruction on an ongoing basis, subject to current regulation, legislation and policy directives



BACKGROUND 

Fleming’s quality assurance process includes a two-staged process that includes:  Curriculum Renewal (conducted annually) and Program Review (conducted every five years).  These two internal processes are integrated so there is an ongoing focus on curriculum quality.



The Program Review process is characterized by both depth and breadth of analysis.  Program data is collated, reviewed and assessed against given criteria, providing a measure of both the vitality and viability of each program.  Based on this analysis, long-term plans are then created to guide continuous curriculum improvement and build on the cumulative outcomes of annual curriculum renewal.  At the end of this process, a Program Review Panel (convened by the Dean) is charged with the responsibility of making recommendations concerning program viability as well as suggesting program/curriculum revisions.



In adhering to the mandate of the APDC/ASA Committee to receive reviews of existing programs of instruction, the Executive Summary of the program review of Expressive Arts, Haliburton School of The Arts is hereby provided, for the Committee’s information.





PROGRAM STRENGTHS



Offering the only expressive arts program (EXA) in the college system, Fleming College is on the leading edge of recognizing the trend of integrating the arts into health and wellbeing. Our innovative program (both in content and delivery) provides the training and sets the stage for program expansion to meet the growing trends.



Expressive arts can be described as a means to make the invisible, visible. Expressive arts is a tool for fostering self-discovery, mental, physical and emotional well-being and building community. The practice is rooted in the integration of different forms of art-making in order to enrich the experience, spark imaginations, encourage authentic self expression and have the opportunity to ‘tell the story’ from another perspective. Art forms or modalities include visual art, sculpture, storytelling/poetry, drama, writing, movement and music. Expressive arts has been described as ‘low skill, high sensitivity’ (Levine & Levine, Foundations of Expressive Arts Therapy, 1999, reprinted 2006.) People of all ages and backgrounds can benefit.



Through the EXA program review, the following strengths have been identified and confirmed:



· Expressive arts is a value add to students currently working in the health, social service, education and spiritual sectors who want to add another set of tools to existing skill sets. How students apply the expressive arts is dependent on their existing skills and experience, thus making this program highly versatile and accessible as a graduate certificate

· Growth sector in the health and social service areas. Demand for expressive art applications is increasing as research in the above professional sectors expands. A 2007 roundtable on Healing and the Arts organized by the National Arts Centre  Foundation in Ottawa confirmed that there are increasing opportunities for arts and medical establishments to collaborate

·  There is an opportunity to target niche sectors and develop specialized expressive arts training in healthcare, hospice, or elder care, as examples, to support graduates in sectors that are growing

· All faculty teaching in Fleming College’s EXA program are professionals working in their respective expressive arts sectors and many are regarded as leaders in their field 

· The program is highly experiential, exploratory and discovery-based, with a ‘real world’ approach

· In the last six years the program has a retention record of 100% for full time students and 100% of those students were successful in obtaining their certificate



· Small, intimate learning environments



· Financially viable exceeding the expected 35% contribution to overhead





PROGRAM CHALLENGES



Challenges surface when describing and marketing EXA to institutions and employers. Institutions and employers do not fully understand the value and application of EXA, nor do they recognize that it is not a therapy at the practitioner level.  This review emphasizes the importance of taking a more active role in explaining expressive arts via workshops, marketing, web presence and partnerships, both internal and external.



Further challenges that have been identified include:

 

· Broad understanding of EXA internationally but a slower understanding nationally

· Professional clarification in the field of the scope of work that can be undertaken by expressive arts therapists and expressive arts facilitators/practitioners

· Not enough human capacity within allocated budget of the program to thoroughly educate the public on the value and validity of EXA.

· Interpersonal conflicts that can occur within an intimate classroom setting

· Program intensity

· A sometimes physical challenge of working in classrooms that are not built for the program (ie unsprung floor for dance and movement)

· Lack of funding for this type of work

· Lack of evidence based data, although this is changing

· Students often enrol at the last minute, creating administrative uncertainty and angst





SUMMARY OF RECOMMENDATIONS



Program Review Panel Meeting Date: February 15, 2011



Program Review Panel Participants: 	Paul Rosebush, President and CEO                             Haliburton Highlands Healthcare Services



Angela Elster, Vice President Academic                          Royal Conservatory  

					

					Julie McIntyre, Alumni and Expressive Arts Practitioner

					Brian Nichols, Psychotherapist and EXA Faculty



Recommendations:





Marketing, enrolment and growth:



1. Establish a strategic marketing plan. 



2. Host an expressive arts conference with expressive arts partners to increase awareness.



3. Market the program to senior levels in businesses to provide them with an opportunity to integrate expressive arts into their strategic plans.



4. Develop and offer expressive arts programming to educators for self care and for in- class applications (inclusiveness, bullying, etc…) 





Expand program diversification:



5. Diversify program content to include specific populations (such as aboriginal communities, youth at risk, etc.) and expand the voice given to other specific groups (the physically challenged, etc…) 















Partnerships:



6. Actively pursue linkages to other wellness sites and explore internal and external opportunities for partnerships.



7. Establish formal articulation agreements and pathways with other educational institutions who specialize in expressive arts or deliver components of expressive arts within their programming; Concordia, Athabasca, Royal Conservatory of Music.



8. Develop partnerships that will afford opportunities to access greater pools of funds via grants or research dollars (ie SSHRC.)

Curriculum:



9. Design and deliver college refresher opportunities directed at graduates. 



10. Develop a one week, on-line course module that would provide students with the option to focus on a specialized demographic. This would be in addition to the eight weeks. This component would be more theory based vs hands on.



11. Create a business entrepreneurship course option for graduates seeking to pursue a private practice as a facilitator.



12. Explore a four week option that would extend the program to twelve weeks and provide a placement option vis a vis online learning and e-mentoring.



13. Imbed research as a part of the curriculum.





Resources and support:



14. Availability of a Fleming counsellor bi-weekly on campus. 



15. Improve, enhance and maintain a current library resource for expressive arts.



16. Establish college owned equipment for the program.



17. Review the job description duties of the current coordinator model to ensure that it aligns with college practice and meets the needs of the program.



18. Pilot an exa open studio. An accessible art making space is set up (i.e. empty store front, community rooms, long term care, etc) and art making supplies are available for people to drop in and ‘create’ under the guidance of an EXA facilitator. It could provide great research opportunities.
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Summary Remarks



“The expressive arts combine the visual arts, movement, drama, music, writing and other creative processes to foster deep personal growth and community development.” (International Expressive Arts Therapy Association website)



Expressive arts focus on the creative process and on the final result. Barbara Ganim states: “This is not so much about making works of art, but rather making the art work for us.” (Art and Healing, 1999). Expressive arts can also be described as a means to make the invisible, visible. Expressive arts are used as tools for fostering self-discovery, mental, physical and emotional well-being and building community. The practice is rooted in the integration of different forms of art-making in order to enrich the experience, spark imaginations, encourage authentic self expression and have the opportunity to ‘tell the story’ from another perspective. Art forms or modalities include visual art, sculpture, storytelling/poetry, drama, writing, movement and music. Expressive arts have been described as ‘low skill, high sensitivity’ (Levine & Levine, Foundations of Expressive Arts Therapy, 1999, reprinted 2006.) People of all ages and backgrounds can benefit.



The full time Expressive Arts Ontario College Graduate Certificate Program (EXA program) was first delivered in an intensive eight week format in 2002.  The program was the result of a proposal developed by Brian Nichols, PhD and supported by Barb Bolin, the former Principal of the Haliburton Campus. Previous to 2002, Expressive arts courses were delivered on a part time basis.  Expressive Arts is an innovative and relatively new field of study, and the EXA program is designed to augment and complement the skills and training that the students bring with them.  



Using art-making within an Expressive Arts program is recognized and accepted in the United States, the United Kingdom and Australia; and it is becoming recognized in Canada. Examples of the application of expressive arts in Canada include:

· the affiliation of Creative ArtWorks in Toronto with St Michael’s Hospital, (www.stmichaelshospital.com/programs/creative/index.php);

· The Ronald MacDonald House  (http://www.rmhtoronto.org/programsServices.shtml) with an expressive arts therapist in residence; 

· Artswell www.artswell.ca, a growing practice of arts and health & well being in Ottawa, 

· And numerous community expressive arts projects delivered by expressive arts facilitators/practitioners, such as Visible Voices which takes art-making to isolated seniors in a rural context. 



The EXA 2011 program review is timely.  It has provided an opportunity to reflect on the cumulative learning and accomplishments of the EXA program; to assess program improvements; and to effectively position the program for the next five years. This comprehensive program review has confirmed that the program is current because of its leading edge faculty, and that it is financially viable because of its consistent enrolment.  Opportunities for expansion and further development, such as the addition of an optional placement component, were also identified during the review process.   



This program review also confirmed that there are continued challenges for institutions and employers to understand the difference between the levels of application of expressive arts, that is, between the facilitator/practitioner level and the therapy level.  Expressive Arts delivered at the therapy level requires training as a therapist. Fleming’s Expressive Arts program is delivered at the facilitator/practitioner level.   Fleming’s EXA program is marketed as a tool to augment and complement the facilitator/practitioner’s existing skills.  However, the misunderstanding of the level of application and how to define it clearly and succinctly continues to be a struggle.  Challenges surface when describing and marketing EXA to institutions and employers. Institutions and employers do not fully understand the facilitator/practitioner level of EXA.  This review emphasizes the importance of taking an active role in explaining expressive arts via workshops, marketing, web presence and partnerships, both internally and externally.

 



 

 









 
















Program Review Self Study Template



		Indicator



1.0 Industry Trends

		



Summary of Key Findings



		1.1 Sectoral Standards and Industry Trends



Review / discuss:



· New or emergent industry / sector themes or issues that may have a potential impact on program positioning

· Industry / sector issues identified by the Program Advisory Committee 

· Recent labour market data or sector reports

· Recent or anticipated changes in occupational standards, level of entry and credential and / or standards of accreditation 

· Program alignment to labour market and sectoral trends 



		Public Awareness

  

Expressive arts could be regarded as being under the large umbrella of human services. However it is not an area that can be tagged with precision as it spans across a number 

industry / professional disciplines.

· Expressive arts as an area of practice is becoming more understood and accepted in Canada. However more work is needed to educate the public on what expressive arts are and its benefits.

· The United Kingdom, the United States and Australia are considerably more advanced in taking art-making in this context to healthcare, social services and community programs.

As successful programs in Canada are reported on, public awareness is increased. Examples of recent initiatives:

· The Ontario Arts Council has a pilot program taking art-making to healthcare settings in northern and southern Ontario. www.arts.on.ca/Page3677.aspx  www.arts.on.ca/Page3964.aspx#air 

· Numerous community arts programs shine a light on expressive arts; for example Visible Voices, which takes art-making to isolated seniors in a rural context.

· The Arts and Health – International Journal for Research, Policy and Practice September 2010 published a paper on the “State of Art in Health in Canada’.

· The Canadian Arts and Health Network has been established. www.artshealthnetworkcanada.com 

· CCAHTE Journal © The interdisciplinary journal of the creative arts in health, training and education. Website: http://www.cmclean.com out of London, Ontario.





Sector Growth

· The nature of expressive arts is such that it spans more than one professional practice. As examples: mental health, hospice, spiritual leaders, healthcare professionals, education and social work. How students apply the expressive arts is dependent on their existing skills and experience.

· In this context it is as relevant to look at the applications of expressive arts within existing fields, as it is to assess the growth of specific industry / professional sectors.

· Below is an abstract of Patrick Yesh’s work which outlines the use of the arts on a continuum based on the depth of training/experience a person has. It does not suggest that one application, for example problem solving, is better than another but simply that working with the arts in, for example deep therapy, requires considerable training and experience.  



























 (
Recreational
Focus on play, pleasure, entertainment, group 
Formation & bonding
Educational
Participants come from across the full life span and from all developmental levels
Involves the five senses & imagination
Personal Growth/
Aesthetic, artistic & affective/sensitivity
Self Exploration
Exploration of personal values, emotions & feelings, self-integration, awareness of personal symbols
Problem Solving
Exploration of personal, career, relationship and community issues Communication tool
Therapy
Individual, group, family, special group, bereavement, trauma, relationship, learning difficulties, etc.
Deep Therapy
Psychological processing, psychodrama, body integration
-----------------------------------------------------------------------------------------
Superconscious
personal quest, culture specific, holistic, visionary & spiritual
)





· Human Resources and Skills Development Canada http://www23.hrsdc.gc.ca/.4cc.5 indicates that sectors most relevant to the application of expressive arts have had spikes and dips from 1998-2007 but have leveled off from 2008 to the present. This indicates a consistent demand to meet the needs of the population, with no projected dips in the future.
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Growth of EXA applications



· The arts and healthcare are currently dominating the literature. Again, the United States, the United Kingdom and Australia have successful programs in place spanning two decades. 

· Expressive arts and aging is another area of growth given the bubble of baby boomers entering their senior years. HRSDC states:

· “Seniors make up the fastest-growing age group. This trend is expected to continue for the next several decades due mainly to a decreased fertility rate, an increase in life expectancy, and the effects of the baby boom. In 2003, an estimated 4.6 million Canadians were 65 years of age or older, a number that is expected to double in the next 25 years.” 

http://www4.hrsdc.gc.ca/.3ndic.1t.4r@-eng.jsp?iid=33
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· The benefits of using expressive arts in the mental health field is growing as mental health challenges are being more openly discussed and innovative approaches are being sought.

· Mental illness is increasingly recognized as a serious and growing problem. It is estimated that 1 in 5 Canadians will develop a mental illness at some time in their lives. Many more individuals such as family, friends and colleagues are also affected.

· It is estimated that 10-20% of Canadian youth are affected by a mental illness or disorder - the single most disabling group of disorders worldwide. http://www.cmha.ca/bins/content_page.asp?cid=6-20-23-45 

· The roundtable on Healing and the Arts organized by the National Arts Centre  Foundation in Ottawa focused on healthy mental development for children and youth in 2007. “The message that emerged from the roundtable was clear. There is huge opportunity here for arts and medical establishments to work together and the need is there, but the difficulty lies in getting tangible programs off the ground and running. The need for more dialogue in the public domain on the issue of children and youth mental health, to de-stigmatize the subject, also came to the forefront of the discussions.” 

· Recommendations from the roundtable included:

· Encourage arts groups to think about ways they can raise the profile of mental health issues and help deflate negative stereotypes.

· Encourage partnerships between arts organizations and health care/mental health care organizations to treat and prevent mental illness.

· Broaden knowledge among physicians about the important role of the arts in the treatment of mental illness and the promotion of mental health.

· “Let us recognize that there can be no health without mental health.”  UN Secretary General Ban Ki-moon, 2008

 

Program Alignment

· EXA is aligned with the needs of the varying target markets of professional practice primarily because it is designed to augment and complement students’ existing skills.

·  There is an opportunity to target niche sectors and develop specialized expressive arts training in healthcare, hospice, or elder care, as examples, to support graduates in sectors that are growing.



Standards and Credentialing

As previously stated, the EXA Program is designed to complement students’ existing professional practices and graduates are therefore governed by those standards. However:

· The International Expressive Arts Therapy Association (IEATA) now has two tracks for registration with associated Code of Ethics – one for expressive arts therapists and one for expressive arts practitioners. Our program is recognized at the practitioner level for the required training hours in the alternative education track for practitioners in this rigorous process. 

http://www.ieata.org/registration.html

· A challenge for graduates who are not therapists is the acceptance of the effectiveness of this work either as an independent facilitator/practitioner or integrating the expressive arts in the graduates’ workplace. The IEATA registration, with its code of ethics, will go some way to bring validity to expressive arts in the eyes of clients or employers.  

· The newly formed OEATA (Ontario Expressive Arts Therapy Association), spearheaded by the International School for Interdisciplinary Studies (ISIS), will help bring form, structure and validity to the field.  

· Bill 171 - Schedule R - Psychotherapy Act clarifies the role and field of practice for psychotherapists and mental health workers. Prior to this Bill, anyone could hang out a shingle and call himself or herself a therapist. This Bill protects the public and draws a clearer line between a therapist and a facilitator in terms of how and with whom they are able to work.  www.ontla.on.ca  Excerpts of the Bill http://www.oaccpp.ca/regulation.html

Professional Issues

· Clarifying the scope of work that can be undertaken by expressive arts therapists and expressive arts facilitators/practitioners. There is internal and often contentious dialogue in the International Expressive Arts Therapy Association and the Society of Arts in Healthcare around this issue. 

· Educating the public on the value and validity of EXA.

  



		1.2  Program Advisory Committee Feedback



Review / discuss:



· Key regional issues identified by the Program Advisory Committee that may not have emerged in labour market data

· The Advisory Committee’s assessment of the response, or capacity to respond, to the above issues or trends 





		Industry / sector issues, Program Advisory Committee



The Program Advisory Committee confirmed the need for a new and more inclusive narrative around what expressive arts is and how it can be applied to a broader market. Presenting expressive arts in the ‘language’ of the industry sector is important, as is being part of strategic plans.



Opportunities are there in for example the education system:

· Tackling issues in the schools around for example bullying, discrimination, social inclusion, and ESL

· Introducing expressive arts to teachers for their own well being to address the increasingly high rate of teacher burn-out



Expressive Arts is a good fit with the healthcare system, however funds are limited. With creative partnerships costs can be shared across healthcare disciplines.  



To take advantage of these opportunities specialized training modules would need to be developed, for example understanding ‘school culture’ and ‘what we need to know about Alzheimer’s’.  This could present a chance to forge authentic and meaningful external partnerships, an essential component to the success of EXA in community. In addition strong partnerships are required for successful grant applications. 



The Advisory Committee confirmed the growth of the Canadian senior population and that EXA can make significant contributions to aging well initiatives.



Opportunities were highlighted rather than issues. For example, in Haliburton County all services found in larger centres are in the county, e.g. three long term care facilities, two hospitals, a medical clinic, mental health centre, a new palliative bed, social work, and a health unit making it ideal for partnerships with the EXA program and the delivery of pilot programs in the community. There is an opportunity to build a new model of how to integrate EXA into rural healthcare that could be replicated across the province.





		1.3 Industry Liaison



Review / discuss:



· Program initiatives to maintain involvement with the industry / sector such as field placement supervisions, clinical, faculty renewal, professional learning, other professional affiliations, or community-based projects



		Student Interface with Professional Sectors

Students come to the program from a variety of backgrounds. Most are working in their respective fields, for example social work and teaching, and plan to integrate the expressive arts into their work settings. There are also a number of students each year who come for personal development or who are independent practitioners.

· Faculty are working professionals and highly regarded in their field. Both expressive arts therapists and expressive arts facilitators/practitioners are represented in the program.

· Students have exposure to and are able to interact with the faculty each week during the program and frequently faculty give extra time to students who have out of class questions.

· In addition all faculty give students their contact information and frequently students do avail themselves of that invitation.

· There is an expressive arts Google group to keep both students/graduates and faculty in touch. This facility is not used as often as it might be. There is an opportunity to encourage this or some other form of continued connection, for example an annual conference.  There is a field trip during the program to visit a therapists’ working studio. 



There are no internships or practicum currently associated with the program. There is considerable interest from graduates to have this opportunity. In the United Kingdom, shadowing is considered one of the most effective ways to teach this work (Michael White, Lead Researcher Durham University and Alice Thwaite, Equal Arts United Kingdom)



· Graduates of Fleming College’s EXA program, particularly those who plan to become independent facilitators, have requested either mentoring or supervision when they start applying expressive arts in their communities. In some instances faculty have taken on this role for the graduates.

· In terms of staying connected to the expressive arts community of professionals, graduates are encouraged to join the International Expressive Arts Therapy. Association and the Society of Arts in Healthcare, both of which have annual conferences and regular e-letters to keep the membership apprised of expressive arts news and events.  



Faculty Interface with Professional sectors

All faculty are working in their respective expressive arts sectors and many are regarded as leaders in their field. Examples are:

· Attending and / or presenting at relevant conferences, e.g. The International Expressive Art Therapy Conference, Boston and the Power of Words Conference in Vermont .

· Engaging in applied research projects with Arts Councils and the Government of Canada funding programs for seniors. e.g. Visible Voices: taking art-making to isolated seniors in

rural communities, initiated by the academic coordinator.

· Maintaining an active dialogue with others working in the field; for example in 2010 the academic coordinator:

· Visited an Arts on Prescription studio in North Shields, United Kingdom where those living with mental health conditions take a prescription from their doctor for art-making to the art studio http://www.theartstudio.org/.

· Had discussions with a lead researcher at Durham University regarding the direction of arts and health in the United Kingdom.

· Continued involvement with professional associations such as the Ontario Art Therapy Association, the Canadian Association of Child and Play Therapy, the International Expressive Arts Therapy Association and the Society of Arts in Healthcare.



Faculty Renewal and Initiatives

Faculty are consistently and constantly learning new ways to integrate the expressive arts into their work and seeking experiences that will broaden and deepen their knowledge and expertise. Their philosophy of life-long learning brings students an exceptional range of up to date thinking and approaches in this field. Expressive arts by its very nature are evolving and growing and faculty are on the leading edge of that innovation.

For example faculty have taken expressive arts to: 

· an AIDS hospital in Zimbabwe for the past six years

· Mindfulness Without Borders, an expressive arts group dedicated to the promotion of peace and wellbeing globally   www.mindfulnesswithoutborders.org

· disaster areas such as Haiti

· coordinating a program in Kathmandu, Nepal that cares for 65 disadvantaged children, some of whom are lower caste and some of whom have been living in prison with their mothers

· isolated seniors in a rural context





 









		2.0 Curriculum Development and Framework

		Summary of Key Findings



		2.1 Curriculum Framework

 

Review / discuss:



· The program faculty’s approach to, and philosophy of, teaching and learning



		EXA faculty are passionate about the work they do and want to share their experience and knowledge with the students. Faculty believe that by sharing their knowledge and experiences with students they are contributing to the growth and understanding of the expressive arts field as a whole.



Faculty’s approach to the curriculum can be summarized as:

· Highly experiential, exploratory and discovery-based

- If we are to ask people to engage in this way, we need to experience the process for ourselves – authentic self expression is encouraged.

- A variety of applied teaching methods that accommodate different learning styles including hands-on learning, faculty and student presentations, role plays and readings.

- Playful, where appropriate. One of the indicators of ‘health’ is the ability to play.

· A ‘real world’ approach

· Faculty consistently share their expressive arts field experiences, raising questions about the profession as a whole while providing topics for discussion.

· Leadership coupled with student responsibility.

· While faculty demonstrate strong leadership skills, they also believe in the students’ responsibility to contribute and engage in the process and share their learning

· Modeling the work

· In addition to teaching the expressive arts curriculum, faculty model and demonstrate real time techniques. Within the classroom environment, this occurs when the faculty create a safe learning environment where art-making and expressing ones feelings can take place effectively. Students witness how to manage larger groups and, for example, work with resistance and other issues that can sometimes occur within the context of expressive arts. 











		2.2 Outcomes from Curriculum Renewal



Review / discuss:



· Key outcomes from the Curriculum Renewal processes of the past few years

· Progress to date in implementing the recommendations arising from Curriculum Renewal

· Success of the changes implemented and the means by which they are being evaluated



		Expressive arts is by its nature constantly evolving. This is a relatively new area of practice and the curriculum responds and reflects the innovation that is taking place.



Curriculum Renewal Processes



· Fay Wilkinson (academic coordinator) and Shelley Schell (program administrator) meet regularly before, during and after the program to review student feedback and course content, highlighting successes and pinpointing challenges or perceived lost opportunities. 



· The academic coordinator is in contact with faculty before, during and after their teaching time. Topics include:



· how to improve the course content and delivery

· how new processes / applications can be incorporated into the delivery

· new research that impacts course content



· When not teaching, the academic coordinator is in class at least three days per week and has almost daily discussions with faculty and students both formally and informally. 



· A post program student questionnaire has recently been conducted with a number of students who graduated between 2005 – 2010. Their suggestions will be valuable in the continued curriculum renewal process. Appendix A





Implementing Recommendations



Since the program’s inception the four mandatory courses have remained the same in terms of curriculum content and new or updated, relevant research and applications are integrated on an ongoing basis into the delivery. For example: 



· The introduction of a registration process and associated code of ethics with IEATA for practitioners became reality about two years ago. This information is shared with students in the Introduction to Expressive Arts and the Professional Issues in Expressive Arts courses.

·  New research in the field of neurobiology and emotion has been incorporated into the Therapeutic Relationships course.



In response to student feedback and trends in the profession, new electives have been created and delivered. For example:



· Storytelling Within the Expressive Arts is part of the eight week intensive and has a full week dedicated to it in the summer months. 

· A course focused on art-making techniques and applications was developed and delivered in the summer months.

· A course focused on voice and drama within the expressive arts was developed and delivered during the eight week intensive. 

· Responding to the need to differentiate between therapist and practitioner, a new elective has been developed called Processing Techniques for Expressive Arts Practitioners which will be delivered in the summer of 2011, targeted at practitioners working in the field.

Evaluation

· Students provide course feedback at the end of each course and their suggestions for improvement are noted, and applied if applicable.

· Full time students of the eight week program participate in a full program debrief conducted by Shelley Schell, the program administrator.

· A recent comprehensive questionnaire was administered on a sampling of 2005-10 graduates of the program.











 



		2.3 Curriculum Map



· Review the Program Curriculum Map and discuss the extent to which there is alignment of vocational and course outcomes

· Review / discuss the distribution and progression of Vocational Learning Outcomes, Essential Employability Skills, and General Education themes across the curriculum.

      Submit an updated curriculum map as an attachment.

		Program map and vocational outcomes (see Appendix B attached)  



 The program vocational outcomes have not been adjusted since the program’s inception in 2002. This program review provided an opportunity to consolidate and clearly define the outcomes that will be achieved with a certificate in expressive arts. While adjustments were made to better align with the curriculum, the overall standards of the program have not shifted. Attached to Appendix B are the original program outcomes and the revised program outcomes.

 

Distribution and progression of outcomes



The four mandatory courses cover all the learning outcomes of the program. Each elective course covers specific learning outcomes within the program. Given that an EXA Certificate can be achieved on a full or part time basis, the progression of the outcomes is flexible.











		2.4 Curriculum Sequencing



Review / discuss:



· The extent to which course content, levels of learning, and assessment methodology are successfully sequenced and aligned between courses and across semesters

		Course Sequencing



EXA is an intensive eight week program. Efforts have been made over the years to sequence the courses in an effective way. For example, Planning Expressive Arts Experiences is scheduled for the fifth week following two of the four mandatory courses and two modality courses giving students solid groundwork before they learn how to design and implement expressive arts programs or sessions.



The one-week courses are designed to standalone. This is important for part time students. Four places are reserved in each week for part time students. 



Assessment Methodology



Reviewing student and faculty feedback we have been successful in sequencing the courses for the full time students. 



As stated each week is a standalone course. However the assessment methodologies are consistent in terms of gauging participation and engagement, the completion of assignments and the demonstration of understanding the principles taught.





		2.5 Delivery Mode



Review / discuss:



· The primary modes used to deliver curriculum such as lecture, seminar, lab, applied project, field camp and web based or hybrid courses

· The rationale for, and appropriateness of, these delivery modes in relation to program learning outcomes

		Primary Delivery Modes



· An experiential program with a high percentage of hands-on activities and exercises

· Lectures, demonstrations and discussions

· Readings and writing assignments

· Faculty and student presentations, role plays



At this time there is no practicum. This is an area that has the potential to enrich the program and give students real world experience with supervision. The challenges are when and how this could be implemented and would likely need to be outside the intensive eight weeks.  



No courses are delivered via the web. This is an interesting delivery mode, and with the advent of a better quality and more reliable Skype, Google video chat or college supported live web conferencing tools, there may be opportunities to offer this option for advanced programming and/or specialized information to dissolve geographical barriers and pool ideas and resources within the field of expressive arts.  



Rationale / Appropriateness



The delivery modes are appropriate and are aligned with the program learning outcomes. As examples: (add newly written outcomes)

· Experiential

· Outcome 1: To experience firsthand self expression and the creative process in the arts

· Lectures, demonstrations and discussions

· Outcome 2: To understand and identify the applicability of theories to practice

· Reading and writing assignments

· Outcome 3: To gain awareness of the range and scope of literature and practice within the expressive arts field

· Faculty and student presentations, role plays

Outcome 7: Design, deliver and evaluate effective expressive arts experiences, employing intermodal shifts appropriate to the therapeutic relationship for a variety of individuals or groups 





This spectrum of delivery modes is effective when taking into account the variety of student learning styles and the most practical and efficient way to impart knowledge and skills. 









		2.6 Evaluation Methods



Review / discuss:



· The program approach to learning assessment

· The balance and frequency of assessment types across the curriculum and their appropriateness to course / vocational outcomes

		Methods

The assessment methodology for each course is based on project work, and the successful completion of the course outcomes and applicable vocational outcomes using the following criteria:

· Active participation  

· Participation and contributions both as an individual and as part of a group, which also aligns with the essential employability skills; for example:

· Communication (1), apply relevant information (7), show respect for diverse opinions (8) and interact with others in a team (9) 

· Completion of assigned project work and readings includes:

· Demonstrating understanding through experiential exercises integrating arts modalities; for example:

· Visual art-making, sculpture, movement and sound, storytelling and poetry 

· Application of readings on research, theory, case studies and specific art modalities

· Presentations, role plays and delivery of expressive arts experiences



Program faculty, students and the academic coordinator are in close and constant communication throughout each course. Feedback is regularly given to each student and is specific to their development and progression. 



Students are encouraged to self assess in each weekly course and support is provided by faculty and the academic coordinator in order to plug learning gaps where necessary.



Peer assessment happens informally during each weekly course.



The strength of this assessment model is that the activity is authentic, meaningful, timely and relevant. It combines both formative and summative assessment and engages the students in the process.







		2.7 Curriculum and Diversity



Review / discuss:



· Program strategies that support student diversity and promote understanding of diversity, including program culture / climate, curriculum content and approaches to teaching and learning







		Strategies



Student Accessibility



· The program encourages students from a variety of backgrounds and ages under the umbrella of human services and the arts providing a rich learning environment with opportunities to share diverse experiences, for example:

· The United Church Moderator

· A 70 year old artist

· A 20 year old Early Childhood Educator

· An engineer by profession, early 40’s

· Students have come from diverse geographical locations, for example Korea, South America and all across North America.

· Those mature students who do not come with a diploma or degree have the opportunity to be accepted through the alternative admissions process.

· We have had students with both physical and mental challenges, as well as those with a variety of sexual orientations.

The embracing of students from such diverse backgrounds has had its challenges, and the program has learned from them. For example:

· A student in a wheelchair highlighted accessibility issues for her during her eight week stay. A mirror was installed in the women’s washroom since the existing mirrors were too high, and accessible accommodation was found since the college cabins were not wheelchair accessible. Faculty adapted exercises and assignments for the student.

· A student living with a bipolar disorder that caused disruption in the group was accommodated by faculty and students, as well as being referred to professional help in the community.

· A high functioning student living with Asperger’s syndrome found it difficult to talk about her art work or make eye contact was again managed by both faculty and students to a lesser degree of success. 

· The academic coordinator spent a great deal of time with each student who was experiencing difficulties either directly or indirectly, throughout the program.

· Whenever possible and appropriate faculty used student challenges as a learning experience for the whole group.

· Given the number of students who have gone through the program since 2002, these challenges make up a small percentage of the student body.



Program Diversity



· The variety and number of practicing professionals instructing in the program provide rich diversity in teaching styles, experience, case studies and relevance.  This diversity enriches the experience for the students.

· A number of modalities are covered, for example movement, sound, visual art, drama and storytelling/poetry, thus matching the depth and breadth of this field which by its nature is diverse, both in content and the populations where expressive arts is employed.



Honouring Differences



Art -making with people in this context transcends race, religion, backgrounds, education levels and artistic ability. A key component of this program is respect. 

· Respect for people no matter where they have come from or what they look like 

· Respect for opinions that are not shared

· Respect for the art-making without judgment 

· Honest responses and sharing of thoughts that may not be in line with others is encouraged



Along with each faculty member, the academic coordinator’s role in establishing the program culture of accessibility, respect, honesty and diversity cannot be underestimated. This begins on day one of Introduction to Expressive Arts. Many additional hours over and above the contracted hours are put in to ensure an effective and safe learning environment for each student and faculty member. This is a testament to the dedication of all staff related to this program. 





Opportunities

· Diverse cultural approaches is an area that presents opportunities, for example taking expressive arts to aboriginal communities.

Note: a new elective for 2011 will bring a teacher with experience working with new immigrants.

· The vast majority of students are female, which is in line with women being more drawn to the helping professions. In the past five years we have had two men full time and 1 part time.  The program needs to find strategies to attract more men who bring valuable and different insights into a group setting.









		2.8 Credentials Framework



Review / discuss:



· The Ontario College Credentials Framework and the extent to which the program aligns with the provincial standards

· The program’s current admission requirements and their suitability in relation to program rigour and student preparedness

		· The program aligns to the Ontario College Credentials Framework.

· Under this Ministry heading, the duration of the program is stated as typically between 600 – 700 hours of instruction over two semesters. What is normally delivered over two semesters is condensed into an intense eight week format.

· The EXA program at Fleming College is a unique program in the college system, delivered solely out of Haliburton Campus. Therefore, our standards are the provincial standards.



Admissions Requirements



There are two admission routes for students:

· A human services or arts diploma/degree

· An alternate mature student admissions procedure which includes a letter of intent, two reference letters and a personal interview, either by phone or face to face, to ensure the student is a good fit both for themselves and for the program.

Suitability

· The assumed level of maturity that comes with a diploma or degree is necessary for this post diploma program given its intensity and level of fast paced learning.

· Since the program is designed to augment and complement existing skills, training in the human services or arts field is important and appropriate.

· The alternative admissions process ensures that those who do not come with the admission requirements have a level of skill and maturity to succeed.

· The process with potential students in the alternative admissions option goes beyond the written generic forms. The letter of intent, cv and references as well as the interview are key components of this process.

Preparedness

· Expressive arts is not as yet a well-known field.  In addition to clear course descriptions students receive a Frequently Asked Questions document and contact information for the academic coordinator who is available to answer any other student questions on course content or career pathways. This helps prepare the students for the intensity of the program and its applicability as much as possible.





		2.9 Learning Pathways



Review / discuss:



· Recent or anticipated initiatives that promote student pathways including high school articulations, dual credit, program laddering, dual diplomas, and university transfer, articulations, and partnerships

		Entrance pathways:



· Completion of a diploma or a degree in the human services or arts fields

· Admission through the alternative admissions process

· An Articulation Agreement with ISIS Canada (International School of Interdisciplinary Studies), a registered private Career College, training expressive arts therapists



Exit Pathways:

Graduates:



· Return to their workplace, e.g. social work, counselors

· Create a new business

· Continue studies with, for example:

· ISIS with whom there is an articulation agreement 

· Art therapy training , e.g. Kutenai Art Therapy Institute, Nelson, B.C., where 35 training hours were forgiven as a result of the Fleming expressive arts training

· Masters in Counseling, Athabasca University





















		3.0 Student and Graduate Satisfaction

		Summary of Key Findings



		3.1 Formal Measures of Student and / or Graduate Satisfaction



Review / discuss:



· Key Performance Indicator results for the program with a focus on #s  4, 8, 9, and 11

· Program status and positioning in relation to the KPIs of other programs of a similar type (where applicable)

· Feedback and summary report from Learning Support Services (LSS) summary 

· Themes or issues emerging from a review of course evaluation summaries 







		KPI data 



Averages from graduates reporting from 2004 – 2009 (no data is available for 2007/8)

· Employed program graduates: 83.35%  

· Very satisfied or satisfied: 74.8%; Neither satisfied or dissatisfied 22.7% ; Dissatisfied 10% 



Comparative KPI program data

No other institution in Ontario offers a comparable program and no other program within Fleming is comparable.



Course Evaluations – themes and issues



Student evaluations are completed at the end of each week. There are consistent strengths and challenges that have been identified by both faculty and students over the past six years of the program. 



Strengths include:



· The high calibre of faculty

· High percentage of experiential learning

· Continuous access to faculty and the academic coordinator

· Value of group learning

· Innovative curriculum content



 Challenges include:



· Interpersonal conflicts

· Program intensity

· Physical challenge of working on an unsprung floor (in part alleviated  by foam squares over the concrete)



		

3.2 Other Measures of Student and Graduate Satisfaction



Review / discuss outcomes from:



· Student or graduate focus groups 

· Student Advisor observations / reports

· Formal or informal discussions with students and graduates such as class councils, class representatives, individuals or delegations

· Debriefing sessions following a field placement, clinical placement, or practicum



		Informal Discussions Students/Graduates



· Individual discussions take place regularly with academic coordinator. 

· Dissatisfaction is addressed through a variety of problem solving methodologies involving a combination of academic coordinator,  faculty, and/or administration.

· Primarily, issues are due to inter-personal conflict vs. course content complaints.

· Every effort is made to ensure a positive and effective learning environment.

· Many graduates stay in close touch with the academic coordinator and/or faculty. Graduates have commented on the unusual dedication of faculty to continue to invest time and resources in students beyond program completion.



Eight Week Debrief

At the conclusion of the program, both the academic coordinator and program administrator meet with students attending and systematically review each area of the program. Topics explored include:

1. The value of the experience

2. The order of the courses

3. Missing or superfluous content

4. Balance of theory and hands-on activities

5. Faculty managed group and individual needs

6. The creation and maintenance of a safe learning environment

7. Suggestions for other EXA courses

Examples of outcomes in response:

· A storytelling component was added

· Local therapists’ contact information was provided to all students

· Smoother transitions between faculty and course content when a week was split between two modalities, e.g. sound and movement, by having a shared half day where both faculty were in class

· Creation of FAQ document

 

Student Survey

· A recent survey of graduates who finished the program between 2005 – 2010 (10 respondents) met a number of criteria such as; diversity, accessibility, professional vocations, full and part time students. Survey results indicated a high level of satisfaction with the program.

Outcomes:

· Expressive arts is being used by graduates working in or with:

· Mental health sector

· Church ministry 

· Adolescents

· Hospice and palliative care patients

· Grief work 

· Brain injuries

· Elders

· Independent practices

· Wound care

· Women’s groups

· Kid’s at risk



· All graduates reporting are regularly continuing to use the expressive arts  themselves in their personal development.

· The obstacles encountered in the field can be summarized as:

· The challenge of breaking into employment environments where expressive arts is unknown or misunderstood.

· Lack of funding for this type of work.

· Lack of evidence based data, although this is changing.

Ideas to improve the program included:

· Courses on taking expressive arts to specific populations, for example community based projects, older adults, healthcare

· Courses at the facilitator/practitioner level for graduates (a new course called Processing Techniques for Expressive Arts Practitioners is being offered in the summer of 2011)

· More information on how to market expressive arts

· Practicum opportunities or a mentoring program after the eight week program

· Additional theory















		4.0 Employment Trends

		Summary of Key Findings



		4.1 Employment



Review / discuss:



· Graduate employment statistics over the last few years, including those of students employed in the field, in a related field, outside the field, or unemployed, and any emerging patterns in this data 

· Student preparedness for entry-level positions

· Emergent employment trends such as new types of positions, changing job market, regional distinctions, changing employer profile, or emerging skill shortages



		Graduate Employment

No statistically accurate employment data is available since it is unclear whether graduates are employed and integrating the expressive arts.  The KPI information from the Graduate and Employer KPI Surveys for the Ministry of Training, Colleges and Universities average percentage from the 31 program graduates reporting from 2004 – 2009 (no data is available for 2007/8) the graduate employment rate is 83.5%.



A recent informal poll of 10% of graduates from 2005 – 2010 shows the majority are using the expressive arts either in the workplace, e.g. social work, counselling, church ministry, or have started new businesses as expressive arts facilitators and independent expressive arts practitioners.

For example:

· Sharon Benson Insight Out http://www.dalekerpan.com/insight-out/studio.html

· Danah Beaulieu http://art-indeed.com/

· Pat Robinson Inward Bound http://www.inwardbound.info/default.html 

· Elke Sholz http://www.elkescholz.com/ 

· Raechelle Vyn Blackbird Studio http://www.blackbirdstudio.ca/

· Lorrie  Beaton www.lorriethecreativeexplorer.com/

· Grace Mahoney http://www.gracemahoney.ca/ 



Graduate Readiness

The EXA program is designed to complement and augment the training and skills of participating students. This training along with students’ existing skills prepares them either for entry level positions or integrating the expressive arts into their workplace.



Employment Trends & Opportunities



The major areas of opportunity



· Health and well being – including mental and physical health, palliative care

· Seniors and retirees

· As a problem solving tool in schools /  with youth (e.g. bullying, body image) and businesses as an alternative method of communication and creative thinking

· Community building 

The arts, health and well being



“The arts benefit patients by aiding in their physical, mental, and emotional recovery, including relieving anxiety and decreasing the perception of pain.

Community well being Arts in healthcare can benefit communities by engaging people in arts programs aimed at promoting prevention and wellness activities and communicating health information to improve knowledge.”

From the State of the Field Report: Arts in Healthcare / 2009 



· Research into the benefits of art-making on health and well being will help open the doors of opportunity for employment for both independent expressive arts facilitator/practitioner and those working with people living with mental and physical health challenges. 



Results include:

· Decreasing symptoms of distress and improving quality of life for women with cancer (Monti et al., 2006)

· Reducing acute stress symptoms in pediatric trauma patients (Chapman, Morabito, Ladakakos, Schreier, & Knudson, 2001);

· Strengthening positive feelings, alleviating distress, and clarifying existential/spiritual issues for adult bone marrow transplant patients in isolation (Gabriel, Bromberg, Vandenbovenkamp, Kornblith, & Luzzato, 2001).

· Increased health and emotional well-being (Pennebaker, 2002)

· Storytelling also has been used to help children deal with both mental and physical pain (Heiney, 1995).

· Increasing mobility in individuals with fibromyalgia (Bojner-Horwitz, Theorell, & Anderberg, 2003

· Improved lung function in high school-aged students, college students, and adults with asthma after written emotional expression (Bray et al., 2003)

· In 2002, KCI Research and Evaluation conducted a quantitative/qualitative study of the Hospital Artist-in-Residence Program of The Creative Center in New York City. Data from both patients and staff at five hospitals showed that:

· Patient feelings of boredom, anxiety, loneliness, and sadness were relieved.

· Patients were more willing to talk about treatment options and/or responded better to treatment after the artist’s visit, making the caregiver’s job easier (KCI Research and Evaluation, 2002, p. 16).



Seniors and Retirees

· A rapidly aging population will open up new avenues of employment for those working in expressive arts, either in long term care or offering individual/group work.

· Gene Cohen’s Creativity and Aging two year study (2006) engaged people 65 years and older in weekly art-making sessions. In comparison to a control group the study group experienced:

· Significantly better overall health

· Significantly fewer falls and less hip damage

· Significantly fewer doctors’ visits

· Diminished use of medications	

· Diminished vision problems

· Significantly better scores on the Geriatric Depression Scale and the Loneliness Scale Increased involvement in activities



· As all employment sectors are looking to cut costs, expressive arts will take its place as a means to, for example:

· Decrease visits to physicians and reduced symptom complaints (Pennebaker, 1997, 2004)

· Provide an alternative problem solving tool 





Community Building

In Australia, collective creative processes have been used to empower communities and improve the health of individuals. A government report states that these programs have been aimed at, for example:



• improving self-esteem and personal development 

• improving sensory awareness, mental capacity and physical dexterity 

• helping people to communicate effectively with each other 

• improving staff and patient relationships and morale 

• improving the emotional and spiritual state of mental health service users 

• promoting positive health messages, and 

• developing creativity in the workplace (Debra Mills and Paul Brown, Art and Wellbeing, Commonwealth of Australia, 2004: 14-15).



Offering the only expressive arts program in the college system, Fleming College is on the leading edge of recognizing the above trend of art and healthcare. Our innovative program (both in content and delivery) provides the training and sets the stage for program expansion to meet the growing trends.

An expanded version of this program has the potential to be the forerunner in providing specialized training targeted at specific populations.







		4.2 Other Graduate Destinations



Review / discuss:



· Alternative graduate destinations such as further education, international opportunities, volunteer service, or other experiences

		Further Education

While the program is designed to augment existing skills and training, 

a number of graduates have been inspired to further their education through the following pathways:

· A three-year expressive arts therapist program at ISIS via an articulation agreement that recognizes EXA program graduates and gives them credit for 100 studio hours and the distinction of “Arts Specialization” on their ISIS certificate

· The Masters Program in Expressive Arts at the European Graduate School in Switzerland

· Masters in Counseling, Athabasca University

· Masters in Creative Art Therapies, Concordia University



Volunteer Service

Expressive arts is still generally not well known or understood by agencies and employers. Graduates are encouraged to volunteer their time to both demonstrate the effectiveness of the practice and gain experience. A variety of populations have been served, for example:



· Hospice

· Women’s shelters

· Long term care

· Grief groups for young people



International Experience

Our alums have taken their expressive arts experience abroad. One example includes a graduate who travelled to Haiti to work with young people who were impacted by the earthquake. 



Further research on the opportunities for EXA graduates indicate that the  United States, United Kingdom and Australia do have employment opportunities for people working in the expressive arts. Examples of references are as follows:

United Kingdom -- http://www.creative-remedies.org.uk

                              http://www.mkartsforhealth.org.uk/default.asp

United States --     www.thesah.org 

Australia - www.jobseeker.org.au/employment/results.chtml?filename_num=356046



		

		







		5.0 Strategic Positioning

		Summary of Key Findings



		5.1 College Alignment



Review / discuss:



· Program alignment with college priorities such as vision, mission, values, strategic plan, academic framework, and the educational mandate, and / or academic priorities of the School 

· Opportunities for new program initiatives based on Program, School, or community strengths and alliances

		

College Alignment



The uniqueness of EXA (delivery, content, student profile) align with the College Vision: 



Students succeeding through personalized learning. Innovation and achievement powered by people.



and Mission: 



Fleming champions personal and career success through applied learning. We contribute to community success and sustainability through programs, services and applied research.



Specifically it reflects the following goals in the existing Strategic Plan:



Achieving Excellence in Student Learning (emphasis on applied learning, integrated assessment, outstanding student / faculty interaction); and Building Community Success. 



New Program Initiatives



There is the opportunity to develop an internal partnership with our School of Health and Wellness, which could include research possibilities with the St. Joseph’s at Fleming facility. We also see further developing our community partnerships and interactions, which could result in offshoot certificate programs. Our current relationships with health service organizations are strong and we anticipate growing those partnerships. We have a unique program in the college system and we need to increase the awareness and understanding of the greater benefits of expressive arts.



		5.2 Competitor Programs



Review / discuss:



· Key parallels and differences between this program and those of its closest competitors, where applicable

· ’Value-added’ program distinctions and their attractiveness to prospective students

		The intensive eight week EXA Program at Fleming is unique in Ontario, and possibly Canada. The program delivers 130 hours in mandatory courses and 130 hours in elective courses



Expressive arts programs in North America: 



· Foundations of Expressive Arts, an introductory program in Toronto offered by ISIS Canada. This is a 16-week course designed to help professionals expand their working skills to include principles and practice of expressive arts. The course can be taken for personal as well as professional development. The program is a three-hour weekly class, running for sixteen weeks – 48 hours of instruction. After finishing all course requirements, students receive a Certificate of Completion in the Foundations of Expressive Arts. www.isis-canada.org 



· Introduction to Expressive Arts Therapy, offered by Algonquin College comprising 240 course hours eight courses. However this program has not been offered since 2006.



· Ringling College of Art and Design in Sarasota Florida which runs an Arts and Healing Certificate Program. http://www.ringling.edu/fileadmin/content/cssp/pdf/10CertificateCurricula_01.pdf

· 255.5 contact hours =  205.5  mandatory course hours including 20 practicum hours delivered in 2 – 3 hour lessons over several weeks plus 50 elective course hours



· John F. Kennedy University located in Pleasant Hill, California offers an Expressive Arts Certificate within its continuing education department. The program is comprised of 10 hours of mandatory and 50 hours of elective programming, and is designed to augment existing skills. 

http://www.jfku.edu/Programs-and-Courses/Continuing-Extended-Education/Continuing-Education/Programs/Expressive-Arts-Certificate.html   

· The Arts in Healthcare Certificate Program, is offered at the University of Florida. www.arts.ufl.edu/cahre/   

· The Arts in Healthcare Summer Intensive (77.5 course hours consisting of two weeks of on-site and a set of online modules.) This program is a comprehensive training program for artists, caregivers, administrators, students, educators, and others who wish to explore the roles of the arts in healthcare fields and setting  The University of Florida works in partnership with the Shands Arts in Medicine Program http://www.shands.org/aim/ 

There are other Expressive Arts training programs in Canada, however they are primarily aimed at training therapists, for example:

ISIS Canada, http://www.isis-canada.org  

Langara College, Vancouver, B.C.  www.langara.bc.ca/health-human/expressive-arts/index.html 



The International Expressive Arts Therapy Association has compiled a list of training programs / providers across the world, including the program at Fleming:

www.ieata.org/links.html#certificate 



In-class hours comparison:

		Fleming

		260



		Ringling, Florida

		255.5



		University of Florida Arts in Healthcare

		  77.5



		John F Kennedy University

		  60



		ISIS Foundation Course

		  48







 The EXA’s intensive eight week format for full time students, and the option for students to complete the program on a part time basis over a number of years, is a unique and flexible delivery option, meeting the needs of its professional students and increasing accessibility to the program.





		

		





 



		6.0 Enrolment Trends

		Summary of Key Findings



		6.1 Demand for the Program 



Review / discuss:



· Patterns in the number of program applicants, qualified applicants, and actual registrants over the past 6 years

· Changes, if any, in the student demographic profile, including level of maturity, diversity, prior knowledge, technological literacy, work experience, and expectations 

· Impact, if any, of this changing student profile on program curriculum 

		Program Applicants



· Information regarding program applicants and qualified applicants for the past 6 years is not available. 

· There are a maximum of 16 students per course

· 12 full time seats 

· 4 part time seats

· An exception was made in 2009 when 13 full time places were allocated to accommodate demand leaving 3 part time seats.

· The years when they were fewer than 12 full time students, the number of part time seats was increased.

· At this time, there are no external influences that we can identify that directly and consistently impact the fluctuation in enrolment or predict trends.

· The part time option is an important component of the program allowing students who are unable to attend eight weeks consecutively to obtain their certificate.

· Currently there is no simple mechanism for obtaining data regarding part time places for each year since some part time students take more than one course.

· In addition students take summer courses that can be applied to the required number of credits. The student data is also not readily accessible.

· There is an opportunity to improve the tracking of this information





		Year

		Full time Students

		 # of Graduating Students full / part time *



		2005

		11

		15



		2006

		12

		14



		2007

		12

		18



		2008

		10

		10



		2009

		13

		15



		2010

		10

		NA























*information prior to 2006 downloaded from historical AS400 datamart tables

*information for 2006 onwards downloaded from oracle datamart tables



Over the past six years the demographic profile, level of maturity, diversity, prior knowledge, and work experience have remained consistent, (with the exception of some expectations*) in terms of:



· Student age ranges from 20 – 70 years

· Predominantly female students 

· Diverse backgrounds, knowledge and work experience 

· Broad levels of maturity

· *Student expectations over the years have been similar in terms of either learning about the expressive arts for personal development or wanting to integrate the expressive arts into their work. However there has been a shift in terms of more students who are not therapists working independently at the facilitator/practitioner level.

· Approximately 10% of students (both full and part time) have seats through the alternative admission process.



Registration Process

Full time students apply to the program through OCAS. The academic coordinator regularly fields inquiries regarding the status of applications. The communication process between OCAS, Peterborough and the Haliburton Campus could be improved and a follow up procedure put in place to keep in close touch with potential students and the status of their applications.



*Impact on Curriculum Delivery

In response to students who are not therapists more clarity around the use of expressive arts at the facilitator/practitioner level is being addressed:

· Faculty are encouraged to bring their experiences into the classroom in the form of case studies demonstrating how they use the expressive arts in their profession given their level of training.

· Academic coordinator awareness to thread this discussion throughout all eight weeks.

· A new elective called Processing Techniques for Expressive Arts Practitioners planned for the summer of 2011.









		6.2 Student Progression



Review / discuss:



· Patterns of student success and retention on a semester by semester basis over the last six years

· The effectiveness of any strategies adopted to improve student success and retention 



		Retention / Success

· In the last six years the program has a retention record of 100% for full time students and 100% of those students were successful in obtaining their certificate.

· It is more difficult to assess retention of part time students since typically they take a number of years to complete and to date they are not tracked.

Contributing Factors 

· The retention and success rates are attributed to the close contact between students, the coordinator and the faculty. Students at risk receive the personalized and individualized guidance from faculty.

· The level of the certificate (graduate) and the professional students who are attracted to the program dictates a specific level of post-secondary education and/or work experience, prior to enrolling in the program (history of post secondary success).

·  The academic coordinator takes time to answer prospective students’ questions ensuring that the student is a good fit for the EXA program. This ensures that they arrive to the program with a thorough understanding of potential career paths and workplace applications of expressive arts

· A high level of communication is maintained both with incoming faculty and students throughout the program:

· The academic coordinator briefs faculty on the group ,and individual students if necessary, before they teach their week.

·  There is a debrief after each course with faculty. In some instances out of town faculty stay the week with the academic coordinator in her studio/home.

· Students receive feedback throughout each week, see section 2.6.



At this time there are no specific strategies necessary to improve student success and retention.











		7.0 External Relations

		Summary of Key Findings



		7.1 Alumnae 



Review / discuss:



· The type and range of alumnae involvement in the program

· Current and future strategies to engage alumnae in the program 



		Alumnae Involvement

Graduates

· The academic coordinator/faculty member is a graduate of the program.

· Alumni are invited to speak to students about their experiences of applying expressive arts in their professional practice.

· The seventh week of the program, Expressive Arts Modalities, is delivered by graduates of the program working in the field.

· Alumni are on our program advisory committee.

· Alumni remain in contact with the academic coordinator and many of the faculty.  

Future Strategies

· Involve graduates to assist with organizing an Expressive Arts Conference to celebrate the 10th anniversary of the program.  

· Provide more opportunities for graduates to interact with students during the program.





		7.2 Community Relations

 

Review / discuss:



· Significant partnerships, relationships, connections, or offers of support from the community that help to enrich the program and the student experience

· Faculty, staff, and student involvement in volunteer projects and events

· Contributions to the not for profit sector such as committee or board service by program-associated faculty and staff 

· Community recognition in the form of student bursaries, awards and scholarships 



		Partnerships / Connections

The Haliburton Campus has an excellent relationship with the community. The EXA Program has benefited indirectly from the in-kind sponsorship of the Arts Council’s Visible Voices Program which was initiated and implemented by  EXA Program faculty/academic coordinator Fay Wilkinson:

· Graduates were volunteers

· Results of the program are shared with students



The addition of a practicum would provide significant opportunities to partner with other community members and agencies.



As the program is only eight weeks in length there are limited chances for students to volunteer in the community. However in 2008, outside of the program, students helped with the creation of a labyrinth at the Minden Hills Cultural Centre under the guidance of faculty member Bailey Renshaw.



Faculty members, with the exception of the academic coordinator, do not live in Haliburton County. Information on their contributions to committees or boards is in section 8.1.



Student Bursaries and Awards

Students are eligible for the Haliburton Friends Network Bursaries. The bursaries are $750 each and are based on financial need, reference letters and statement of direction.



		

7.3 Program Advisory Committee



Review / discuss:



· The distribution of Committee membership by constituency, sector, and / or region

· The vitality of the Committee such as the frequency of meetings, and members’ level of participation, engagement, and turnover

· The extent to which Committee operations are aligned with the Fleming College Advisory Committee Orientation Manual and Advisory Committee policy.

 

		Committee Membership



The Advisory Committee has been recently reconstituted to include representation of a range of national and international professionals who are active or have been influential in the field of expressive arts:



External Committee Members



· Angela Elster, VP of Academics from the Royal Conservatory of Music in Toronto, spearheaded the Learning through the Arts Program

· Paul Rosebush, President & CEO of Health Services Haliburton County

· Stephen Levine, Vice-Rector and Dean of the Doctoral Program in Expressive Arts, The European Graduate School 

· Laila Ghattas, Gestalt Therapist and owner of Aziza Healing Adventures

· Julie McIntyre, Art Therapist, from Perth and graduate of the program 

· Brian Nichols, Psychotherapist from Peterborough

· Fay Wilkinson from Haliburton , Registered Expressive Arts Consultant/Educator, and academic coordinator of the EXA Program 



Vitality of the Committee



· The first meeting of the new committee was conducted using a variety of options that made participation possible; in person, teleconference, electronic and web based video.

· The committee will meet twice in its first year together, after which point it will meet on an annual basis.



Fleming is particularly fortunate to have such eminent representatives.



 











		8.0 Program Resources 

		Summary of Key Findings



		8.1 Human Resources 



Review / discuss:



· The number and distribution of all faculty, technicians, and technologists associated with the program including full-time, part-time, sessional, and cross-appointments

· Profile of the Dean, faculty, and staff associated with the program including cumulative credentials, scholarship, work-related and teaching experience, and expertise in education 

· Significant faculty or staff accomplishments such as professional recognition and awards, achievement of credentials, and appointments

· Contributions to the professional community or industry by program-associated faculty and staff including board / committee service, research, and presentations / publications

· Current staffing levels for the program in relation to program numbers, curriculum, delivery modes and areas of specialization / generalization

· Hiring priorities over the next few years based on the above

· Current professional development and renewal plans in relation to program or student needs 





















































































































































































































































































































































































































































		

· The four mandatory and four elective courses in the program are taught by a total of eight part time faculty. 

· Two faculty members, Fay Wilkinson (also academic coordinator) and Ed Hagedorn have taught the four mandatory courses.

· Six faculty teach in three of the electives (including the coordinator).

· One faculty member teaches the fourth elective.

· In recent years three part time faculty have taught expressive arts courses in the summer.

 

The part time faculty is drawn from diverse backgrounds bringing their areas of specialty to the program. They are considered leaders in their fields. This diversity reflects the depth and breadth of expressive arts. 





Faculty Resources  

Bracketed numbers refer to the number of years teaching in the program since the introduction of the intensive format in 2002. It is a testament to the program that eminent and busy professionals consistently take time to come to Haliburton and share their extensive knowledge.



Fay Wilkinson (8)

Ed Hagedorn (9)

Brian Nichols (8)

Verity Barrett (3)

Gary Diggins (3)

Bailey Renshaw Melanie Circle (5)

Bridget McFarthing (1)

Anthony Bergamin (1)



Profiles

Sandra Dupret Sandra Dupret  MFA

 Haliburton Campus Dean and Principal, has an M.F.A with a specialization

in printmaking and sculpture. In addition to a relevant teaching and exhibition 

record in the visual arts, she has curated over 27 exhibitions during her

venue as the Curator and Gallery Director -- Elaine L. Jacob Gallery and 

Community Arts Gallery, Wayne State University (Detroit, Michigan.)



Fay Wilkinson 

Program academic coordinator and faculty member for the EXA Program. Fay is a registered expressive arts consultant/educator with IEATA and a member of the Society of Arts in Healthcare. She is a graduate of Fleming College’s EXA Program. She has studied with master mask and puppet makers, renowned storytellers and voice coaches, and has a diploma in textiles. Currently, Fay is completing her research on the impact that art-making has on seniors living in rural communities. She has worked with CMHA, kids at risk and individual clients. She is being invited to deliver talks, stories and workshops nationally and internationally. www.thecreativecocoon.com 



Shelley Schell

Program administrator for the EXA Program since 2002. Shelley has been with Fleming College since 1983 and has been co-ordinating the Haliburton School of The Arts Summer School since1996.



Ed Hagedorn  MA, DTATI, OATR

A visual artist and teacher who has trained at the Toronto Art Therapy Institute and completed his Master's Degree in Expressive Therapy at Lesley University in Cambridge, Massachusetts. Ed is a registered art therapist with the Ontario Art Therapy Association. For the past 18 years Ed has been supplying expressive arts therapeutic services through his private practice Artreach located in Cobourg, Ontario. Additionally, he maintains on-going clinical involvement with the Treatment Foster Care of Cobourg, private child treatment programs, and various Children's Aid Societies. Since 2004 Ed has been training in Dyadic-Developmental Psychotherapy and has endeavoured to merge this new treatment approach with expressive arts therapy. Ed also continues to produce visual art in his home studio. He is currently compiling a book analyzing indicators in children’s drawings



Brian Nichols  PhD

A psychotherapist in private practice, and former faculty of 25 years with Fleming College. For the past 15 years, Dr. Nichols has been teaching expressive arts. He has a Doctorate in Psychology and is a certified member of the Canadian Association for Child and Play Therapy.



Verity Barrett  MSW

 With a Masters Degree in Social Work, Verity has spent the past 20 years working with children, youth and their families as a parent therapist, a CAS worker, and a child therapist in a children's mental health clinic. Verity specializes in trauma and uses sandtray-worldplay extensively in her work with children, youth, and their families.



Gary Diggins

A counselor and soundwork practitioner who travels throughout Africa, Europe, and North America bringing social change through a process called soundwork as soulwork. He developed this experiential approach to deep listening and intentional sounding through many years in private practice in Toronto as a counselor and soundwork practitioner. Gary continues to perform in various improvisation ensembles, serves kids at risk through Mindfulness Without Borders, and offers leadership programs through Inspired Future. www.garydiggins.com 



Bailey Renshaw

 A graduate of Fleming College's EXA Program and a certified Veriditas labyrinth facilitator, whose interest in labyrinths was sparked over a decade ago by pilgrimages to sacred sites. Her continued fascination with this ancient archetype has lead to further explorations in the United States, France, and Greece. Bailey has created many temporary labyrinths, and has facilitated the emergence of two permanent outdoor labyrinths in Haliburton County. In 2010 she helped build a stunning stone labyrinth in San Jose, California, where she now offers labyrinth events to groups in a community setting.



Melanie Circle

A painter, printmaker and expressive arts guide. Her mandala-based workshops incorporate breath, movement, poetry and sound. She is a graduate of New York State University and Fleming College’s EXA program. She has offered workshops in the Waldorf System, at the Canadian Congress of Gather the Women, to Hospice workers, and a variety of people in her Vancouver Island studio. www.melaniecircle.com



Bridget McFarthing 

An expressive artist and social worker who has run self development therapeutic groups for over 15 years. In 2008 Bridget facilitated the ten week Forgiveness Group at Sheena's Place in Toronto, a centre for eating disorders

 

Anthony Bergamin  BA Hons. 

 Anthony holds an Honours B.A. in English and Psychoanalytic Thought from 

the University of Toronto, and a diploma in Expressive Arts Therapy from 

ISIS. He has spent the past 20 years researching the voice and studying 

under numerous professionals at institutions such as the University of 

Toronto's Voice Performance program, the Banff Centre for the Arts, the 

Royal Conservatory of Music, and the Roy Hart Theatre where he earned his 

General Certificate in Roy Hart Theatre work. He has sung within 

professional organizations, including the Canadian Opera Company, the 

New York City Opera choruses, Thamyris New Music Ensemble in Atlanta, 

and has performed in oratorios, musicals, cabarets and solo performance art

works. He has also studied and performed in Pochinko Baby Clown with Sue 

Morrison and has trained in various acting, singing and performance 

workshops in Toronto and Montreal. http://anthonybergamin.blogspot.com



  

Faculty Accomplishments and contributions to the Professional Community



Examples:

Dr Brian Nichols

· The initiator and driver of this program, Brian’s contributions have been enormous both as faculty and advocate. His contributions to the field are immeasurable. He is a trail blazer who has worked tirelessly to take expressive arts to all manner of populations, including his work in Zimbabwe and keynote talks to prestigious programs; for example Concordia University. 



Fay Wilkinson

· Registered as an expressive arts consultant/educator with the International Expressive Arts Therapy Association, a rigorous process which included proof of 3500 hours of client contact time

· Published in Healing with Art and Soul – Engaging one’s self through art modalities, Edited by Kathy Luethje, published by Cambridge Scholars Publishing

· Invited Teller at the International Storytelling Conference, Edinburgh/Glasgow, Scotland

· Invited presenter International Mask Festival, Stroud, United Kingdom

· Nominated as an Artist of Distinction, Arts Council~Haliburton Highlands three years in a row

· Keynote speaker at three University Women’s Groups in Ontario and numerous talks to groups about the benefits of expressive arts

· Program initiator of the pilot Arts Rx taking art making to seniors in residential care home

· Program initiator and lead research investigator of the Visible Voices Program – taking art-making to isolated seniors in a rural context. The research component approved by the Ethics Committee at Trent University

· Awarded grants from New Horizons for Seniors for the Visible Voices Program and Word of Mouth, from the Ontario Arts Council to create real life Hero Journey stories to tell in the community



Gary Diggins

· Certificate of Merit from Teachers Without Borders (Nigeria) for his work in Africa

· Author of EarPlay - A Guidebook for Deep Listening

· Key note addresses for Wrigley's, General Mills, BP, Sick Kids Hospital

· Partnering with University of Toronto in measuring mindfulness pedagogy in Toronto high schools

· Board member Canadian Association of Sound Practitioners and Mindfulness without Borders

· 

Bailey Renshaw

· Established an Art and Soul Program and First Congregational Church - San Jose



Melanie Circle

· coordinates a program in Kathmandu, Nepal that cares for 65 disadvantaged children, some of whom are lower caste and some of whom have been living in prison with their mothers

· Initiated mandala work with the Vancouver Island Health Authority, in their depression recovery program and mandala workshops within a Lifeskills program for youth.

· Published in Healing with Art and Soul – Engaging one’s self through art modalities, Edited by Kathy Luethje, published by Cambridge Scholars Publishing



Anthony Bergamin

· Graduate of the Expressive Arts Therapy program from ISIS-Canada

· Board member of the newly formed Ontario Expressive Arts Therapy Association s co-chair of Communications with a mandate to expand membership and build partnerships with other organizations



Professional Development



All faculty members have a philosophy of life-long learning and are constantly striving to learn new skills that can be applied to their own practices as well as integrating them into the classroom experience, for example:

· Ed Hagedorn has been training in Dyadic-Developmental Psychotherapy (attachment Therapy) since 2004 and has endeavoured to merge this new treatment approach with expressive arts therapy.

· Gary Diggins completed a Counselling and Coaching certificate from Strathclyde University in Scotland.

· Bailey Renshaw: Two intensives with Wisdom University  Dreaming and the Afterlife with Dr. Raymond Moody and Toltec Wisdom Thirteen Moons with Heather Ash Amara, and Advanced Labyrinth Facilitator Training in San Francisco. 

· Fay Wilkinson takes a week long summer course at the Haliburton School of The Arts every year: Assemblages, Doll Making, Acrylic Abstracts, Puppet Making, intuitive art-making as examples; workshops and lectures from attending the International Storytelling Festival, Edinburgh, Scotland, 2010, Power of Words Conference, Vermont 2010, IEATA conference, Boston 2009, Playback Theatre training, New York 2007, NETA Conference, Florida 2006.



Current Staffing Levels

· As previously indicated, each course has either one or two instructors who deliver their specialty in the curriculum in one-week blocks. This has worked well for both faculty and students.

· Staff changes are made when, in response to student and faculty feedback, a new elective is designed and a teacher is sought.

· A high level of expertise and experience is required for the academic coordinator’s position. Many additional hours are needed for this program to meet the unique needs and challenges of the students before, during and after the program delivery. The result is that coordinator often works additional hours without compensation.

· At this time there are no hiring priorities for the program unless and until an advanced or expanded program is developed when this will be revisited.





		8.2 Physical Resources



Review / discuss:



· Program costing information

· Scope of current program resources such as laboratory equipment, software, library holdings, or tools essential to or which enhance program delivery or student learning

· The adequacy of above resources in the context of program outcomes, program currency, and student numbers

· Program specific external revenue such as sponsorships, grants, donations or gifts-in-kind

· Other externally generated revenues, if applicable

		Cost/Revenue Analysis (from the Program Viability Review, 2010)



		Revenue

		



		Tuition

		12,609



		Grants

		34,558



		Other income

		  1,033



		

		48,200



		Expenses

		



		Faculty

		18,273



		Non-Salary

		     796



		Technicians

		         0



		Net before Overheads

		29,131







Resources



· The program runs in the spring of each year during one of the quietest times of the College year. This allows the use of two rooms which has proved important, particularly when the class is full with 16 students and large working tables. Extra space is needed, with a cushioned floor, (recently acquired) for daily movement activities and drama and storytelling presentations. It is also used as a break out room for group exercises.

· Student material supplies are covered by each student. Supply fee is calculated at $10 per week.

· The academic coordinator is responsible for ordering supplies and stocking the room.

· The academic coordinator loans additional resources such as masks, scarves, brushes, sandtrays, miniatures for sandtray work, drums and other percussion instruments from her personal stock.

· The library is relatively well stocked with up to date material, however there is an opportunity to add to the collection and improve written and video/DVD resources for student use.  

· Items that are loaned by academic coordinator or unavailable at this time should be purchased and maintained by the college, where appropriate:

· Eight sandtrays and a collection of miniatures

· A sprung floor for movement and dance

· Drums and percussion instruments

· Masks, puppets and scarves

· CD player with I-Pod connection

· Selection of good quality paint brushes for a class of 16



External Revenue

To date there have been no direct contributions to the program. 
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Y: Public: CLT: <School Name> : <Program Name>: Program Review Report



Attach copies of existing and revised bench marks

Attach an updated Program Curriculum Map
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Based on an analysis of your key findings, identify areas that require attention. 



Develop recommendations and an action plan that reflects the program’s priorities and its capacity to achieve them. 



		

		Responsibility

		Timeframe



				

Program Review Action Plan





		



Recommendations:





Marketing, enrolment and growth:



Establish a strategic marketing plan that includes:

· Target marketing

· Establish and maintain social networking sites

· Establish a blog

· Print and mail marketing material 

· Video clip 

· International partnerships for marketing (cross listing on websites, etc…)

· Web 2.0 based marketing to target international audiences

· Greater information sharing opportunities to improve understanding of expressive arts (conferences, speaker series, presentations in communities)

· Enhance website and links to other expressive arts sites and educators

· Explore a marketing strategy that will include recruiting more male students

· 



Explore the opportunity to host an expressive arts conference with expressive arts partners.



Market the program to senior levels in businesses to provide them with knowledge and opportunity to integrate expressive arts into their strategic plans (Haliburton Highlands Healthcare Services, Community Care Access, etc.)



Develop a system that will allow us to better track the students who complete the program on a part time basis.



Conduct of study of full time applicants who apply but do not convert to actual students.



Actively pursue and encourage collaboration between social service and health organizations to “job share” an expressive arts expert into their organizations.



Develop and offer expressive arts programming to educators for self care and for in- class applications (inclusiveness, bullying, etc…) 





Expand program diversification:



Diversify program content to include specific populations (such as aboriginal communities, youth at risk, etc.) and expand the voice given to other specific groups (the physically challenged, etc…) 













Partnerships:



Actively pursue linkages to other wellness sites and explore internal opportunities with other schools and departments (EHW, St. Joseph’s at Fleming, LJCS, etc.)



Develop and strengthen external partnerships with organizations such as the Ontario Arts Council, Trent University’s Foundations for Indigenous Learning Program, Alzheimer’s Associations, Canadian Mental Health Association, and local community partners.



Establish formal articulation agreements and pathways with other educational institutions who specialize in expressive arts or deliver components of expressive arts within their programming; Concordia, Athabasca, Royal Conservatory of Music.



Develop international pathways and articulation agreements for our graduates.

Develop partnerships that will afford opportunities to access greater pools of funds via grants or research dollars (Social Sciences and Humanities Research Council [SSHRC], Haliburton County Development Corporation, etc.)



Curriculum:



Design and deliver college refresher opportunities directed at graduates. 



Develop a one week, on-line course module that would provide students with the option to focus on a specialized demographic. This would be in addition to the eight weeks. This component would be more theory based vs hands on.



Establish population-specific workshops aimed at target audiences, such as:

· hospice, working with elders - including those with dementia/Alzheimer’s, youth at risk, in healthcare working with those in preventative programs, and mental health 



Create a business entrepreneurship course option for graduates seeking to pursue a private practice as a facilitator.



Explore a four week option that would extend the program to twelve weeks. This option would be an intern/placement option that would provide the student an opportunity to return to their place of residence or occupation and apply expressive arts practices. The assessment of successfully achieving the learning outcomes of this option would be maintained vis a vis eMentoring and distributed learning. 



Increase the case study component of the program, which will in turn provide an opportunity to add to the theory component. 



Imbed research as a part of the curriculum.





Resources and support:



Availability of a Fleming counsellor bi-weekly on campus during the eight weeks of program delivery would be a beneficial enhancement to the student services that we have available to EXA students. 

[bookmark: _GoBack]

Strengthen alumni relations by inviting alums to play a larger role in speaking to the benefits of obtaining and applying a graduate certificate in expressive arts. This will also provide current students of concrete examples of how to apply expressive arts in a professional practice. 



Improve, enhance and maintain a current library resource for expressive arts.



Establish college owned equipment for the program.



Review the job description duties of the current coordinator model to ensure that it aligns with college practice and meets the needs of the program.



Pilot an exa open studio. An accessible art making space is set up (i.e. empty store front, community rooms, long term care, etc) and art making supplies are available for people to drop in and ‘create’ under the guidance of an EXA facilitator. It could provide great research opportunities.
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